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THE LANGUAGE ARTS 

CURRICULUM FRAMEWORK 
 

STANDARD I:  Reading 
 

STANDARD 1:  Students read and understand a variety of materials. 
• approach reading as a process by using strategies to: 

- activate prior knowledge 
- check and confirm meaning 
- expand and deepen understanding 
- respond to a variety of texts and materials 
- read with increasing fluency and independence 

 
Rationale:   
The goal for students at all levels is that they know and can use strategies—various ways of unlocking the meaning of words and 
larger blocks of text—to become successful readers.  The strategies are applied in increasingly difficult reading material at each 
grade level.  At all levels, students should be challenged to read literature and other materials that stimulate their interests and 
intellectual abilities.  Reading from a wide variety of texts, both assigned and student selected, provides experience in gaining 
information and pleasure from diverse forms and perspectives. 
 
The Five Dimensions of Reading: 
 
1.  Phonemic Awareness -  The ability to identify, isolate, and manipulate the individual sounds (phonemes) in words. 
 
2.  Phonological Skills (Phonics) - The ability to decode unfamiliar words.  Knowledge of letter/sound relationships and how they are 
used in reading and writing.   
 
3.   Fluency -  Speed, accuracy, and flexibility in solving words to aid comprehension. 
 
4.  Comprehension - The “essence of reading.”  The active process of reading that requires an intentional and thoughtful interaction 
between the reader and the text. 
 
5. Vocabulary and Background Knowledge - Vocabulary and background knowledge are critical to comprehension.  These two 
components enable readers to make sense and visualize from written text. 
 
 1.0 
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Concepts About Print 
 

Standard I:  Students read and understand a variety of materials.* 
 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT. 1.1 

By the end of 
PreKindergarten, 
students know and 
are able to: 

By the end of 
Kindergarten, students 
know and are able to 
everything required in 
PreKindergarten and: 

By the end of Grade 
1, students know and 
are able to do 
everything required 
in previous grade(s) 
and: 

By the end of Grade 
2 , students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 
3, students know and 
are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 
4, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 
5, students know 
and are able to do 
everything required 
in previous grades 
and: 

with teacher 
direction,  
• notice: 

- how to hold a 
book right side 
up 
- where to begin 
reading 
- how to turn  
pages right to 
left  
- how to move 
finger left to 
right across line 
of print with 
return sweep 

• know difference 
between  

- words and 
illustrations 
- top and 
bottom 

• hold book right side up 
• show where to begin 
reading 
• demonstrate 
directionality 

- turn pages from 
right to left 
- move finger left to 
right across line of 
print with return 
sweep 

• distinguish  
- letter 
- word 
- picture 
- word boundaries 
- upper from lower 
case letters 
- letters from 
numerals 
- page 
- front/back cover 
- top/bottom of page 
- first/last letter, word 

• match oral words to 
written words in familiar 
text (voice-print match) 
• develop an awareness of 

- end punctuation 
- quotation marks 
- capital letters 

 

• understand the 
meaning of print 
variations: 

- bold print 
- large print 
- small print 
- italics 

 
when reading: 
• understand the 
meaning of: 

- end punctuation 
- comma 
- quotation 
marks 
- capital letters 

• distinguish between 
a letter, a word, and a 
sentence 
• identify  

- title 
- author 
- llustrator 

• match oral words to 
written words (voice 
print match) 

when reading, 
• identify and begin 
to use: 

- headings 
- captions 
- tables 
- diagrams 
- table of 
contents 
- index 
- margin 
- sidebar 

• recognize 
indentation signals a 
new paragraph 

 
 

when reading, 
• identify and use 

- glossaries 
- maps 
- copyright date 

• begin to identify 
- hyphen 
- bullets 
- colon 
- dash 
- parentheses 
- ellipses 

 
 

• identify and use  
- guide words 
- section 
headings 
- multi-column 
text (e.g., 
magazines, 
encyclopedias, 
newspaper) 
 

 

• use knowledge of 
format and text 
features (e.g., 
photographs, 
footnotes, 
illustrations, charts, 
diagrams, and maps) 
to comprehend text 
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Phonemic Awareness (in spoken words) 
 

Standard I:  Students read and understand a variety of materials.* 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING SKILLS PREVIOUSLY LEARNED AND 

FOR TEACHING (OR RETEACHING) THE SKILLS WHEN THEY ARE NOT EVIDENT.        1.2 

 
By the end of 
PreKindergarten, 
students know and are 
able to: 

By the end of 
Kindergarten, students 
know and are able to do 
everything required in 
PreKindergarten and: 

By the end of Grade 1, 
students know and are 
able to do everything 
required in previous 
grade(s) and: 

By the end of Grade 2, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 3, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 4, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 5, 
students know and are 
able to do everything 
required in previous 
grades and: 

• begin to recognize 
rhyming words 
 
• attempt to identify 
which of several words 
begin with the same 
sound 
• attempt to blend 
isolated sounds of a three 
letter word (/b/, /a/, /t/ = 
bat) (phoneme blending) 
 
• begin to recognize and 
identify sounds at the 
beginnings of words 
 
• attempt to segment 
words into isolated 
sounds  (/b/, /a/, /t/) 
(sound segmentation) 
 
 
 
 
 
 
 

• recognize and produce 
rhyming words 
 
• identify which of 
several words begin with 
the same sound 
 
• recognize and blend 
isolated sounds of a three 
letter word (/b/, /a/, /t/ = 
bat) (phoneme blending) 
 
• recognize and produce 
sounds at the beginnings, 
middles, and ends of 
words (sound isolation) 
• segment a word into 
isolated sounds (bat = /b/, 
/a/, /t/) (sound 
segmentation) 
 
 
 
 
 
 
 
• begin to recognize the 
similarities of sounds in 
words and rhythmical 
patterns in a sequence 
 
• begin to clap syllables 
in a word 
• begin to count the 
number of words in a 
sentence 
• begin to recognize that 
spoken sounds are 
connected to letters in 
words written or read 

 
 
 
 
 
 
 
• blend onsets with 
rimes, including words 
with blends and digraphs 
(d-og, dog/cl-ap, clap/ 
ch-in, chin) 
• identify initial, medial, 
and final sounds of a 
given word 
 
 
 
 
 
• delete beginning 
phoneme from a word 
(cat—take off the /c/:  at) 
• add or substitute one 
sound for another 
(mat/sat; map/mop/; 
cat/cap) 
• recognize the 
similarities of sounds in 
words and rhythmical 
patterns in a sequence 
• recognize alliteration 
• clap syllables in a word 
 
• count the number of 
words in a sentence 
 
• recognize that spoken 
sounds are connected to 
letters in words written 
or read 

• maintain mastered 
phonemic awareness 
skills 
• use knowledge of 
blending, segmenting, 
and manipulating 
phonemes in one or more 
syllable words 
• identify the presence of 
word endings (-ed, -s,  
-ing) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

• maintain mastered 
phonemic awareness 
skills 
 
 
 
 
 
 
 
 
 
 
 
 
Research shows that 
phonemic awareness 
should be fully developed 
by the end of First 
Grade. 

• maintain mastered 
phonemic awareness 
skills 

• maintain mastered 
phonemic awareness 
skills 
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Phonics and Structural Analysis 
 
Standard I:  Students read and understand a variety of materials. 

* THROUGHOUT THE CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND 

SKILLS PREVIOUSLY LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT.  1.3 

 
By the end of Pre-
Kindergarten, 
students know and 
are able to: 

By the end of 
Kindergarten, 
students know and 
are able to do 
everything in 
previous grade and: 

By the end of Grade 1, 
students know and are 
able to do everything 
required in previous 
grade(s) and: 

By the end of Grade 2, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 3, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 
4, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of 
Grade 5, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

• begin to develop 
knowledge of letters 
and letter/sound 
relationships 

-recognize and 
name letters in 
own name 
-recognize and 
name some letters 
in environmental 
print 

 
     begin to 

-notice letter 
features  
-connect 
consonants with 
sounds 

• begin to use 
knowledge of letters 
and letter/ sound 
relationships (phonics) 
in whole group 
settings with teacher 
support 

-apply 
letter/sound 
knowledge  
-make 
connections 
between names 
and other words 

• with teacher support, 
use phonics and basic 
structural elements 
(base words, endings) 
as part of developing a 
self-extending system 
for reading 

-apply knowledge 
of letters and 
letter/sound 
relationships 
when reading 
-make 
connections 
between names 
and other words 

 
     begin to 

-recognize new 
words made by 
changing the first 
or last letter 
-recognize simple 
endings (s, ing) 
-recognize simple 
plurals  

• when reading, 
independently use 
phonics and structural 
analysis (syllables, base 
words, and endings) as 
part of developing a self-
extending system for 
reading  

-apply knowledge of 
letter/sound 
relationships and 
spelling patterns, 
including common 
short and long vowel 
patterns, 
consonants, 
consonant 
blends/clusters, and 
digraphs 
-chunk words into 
syllables 
-use word analogy 
(word patterns— 
-onsets and rimes) 
-recognize 
compound words 
-recognize 
contractions 
-identify base words 
-recognize and use 
endings (s, ed, ing)  

 

• when reading, use 
phonics and structural 
analysis (syllables, basic 
prefixes and suffixes) as 
part of developing a self-
extending system for 
reading 

-apply knowledge of 
letter/sound 
relationships and 
spelling patterns, 
including other vowel 
and  consonant 
combinations, 
diphthongs 
-recognize irregular 
plurals (e.g., children, 
mice, women) 
-chunk words into 
syllables 
-use word analogy 
-apply knowledge of 
compound words and 
contractions 
-use knowledge of 
base words and basic 
prefixes/suffixes (e.g., 
re, ly) strategically 

• when reading, use 
phonics and structural 
analysis as part of a self-
extending system for 
reading 

-apply knowledge of 
letter/sound 
relationships and 
syllable spelling 
patterns to decode 
polysyllabic words 
in order to 
comprehend 
connected text 
-know how prefixes 
and suffixes (e.g., 
un, pre, ful, less, 
ment) work with 
base and root words 
-begin to note how 
knowledge of base 
words affects 
meaning (e.g., 
comical, rebellion) 
-know more 
complex irregular 
plurals (e.g., knives, 
geese, halves, 
hooves) 

 

• when reading, use 
phonics and structural 
analysis as a part of a 
self-extending system 

-extend 
knowledge of 
spelling patterns 
and their 
application to 
polysyllabic 
words  
-know how a 
variety of 
prefixes and 
suffixes work 
with base and 
root words  
-use  common 
word roots to 
gain meaning 

 

• when reading, use 
phonics and 
structural analysis 
as part of a self-
extending system; 
extend knowledge of 

-prefixes and 
suffixes 
-changes in 
base words and 
the relationship 
to parts of 
speech  
-syllabication 
-word roots 
and the 
connection to 
meaning within 
word families 
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Phonics Scope and Sequence K-3 

       
 Early/Fall Middle/Winter Late/Spring  Begin to Begin to Begin to 

K
 

• recognize upper/lower case letters 
• recognize beginning consonant sounds: 
s,m,t,b,f,r,n,p,d,h,c,g,j,l,k,v,w,z,qu,y,x* 
• produce consonant sounds at the beginnings of words 
(e.g., student makes the correct sound /s/ when s/he sees s at 
the beginning of sit):  
• locate a word by thinking about the first sound and 
corresponding letter (e.g., student finds ball by combining 
knowledge of /b/ and b) 
 
* focus on the sounds in this order  

• recognize ending consonant sounds: 
b,m,t,d,g,n,p,f,l,r,s,z,x,ss,ll,tt,ck 
• produce consonant sounds at the ends of words (e.g., student 
makes the correct sound /t/ when s/he sees t at the end of sit)   
• locate a word by thinking about the last sound and 
corresponding letter (e.g., student finds ball by combining 
knowledge of /l/ and ll)  
• understand that letters can represent consonant sounds or vowel 
sounds 
 
* focus on the sounds in this order 

• review and reinforce phonics skills and knowledge taught 
in early and middle Kindergarten 
• match short vowel sounds to letters:  /a/ in apple, can; /e/ 
in egg, pet; /i/ in insect, sit; /o/ in octopus, hot; /u/ in 
umbrella, pup 
• blend sounds into one syllable words (CVC—man, CV—
go) 
• match long vowel sounds to letters:  a in name, came; e in 
eat, see; i in ice, kite; o in go, boat; u in use, cute 

Secure 
• name all upper/lower case letters 
• know all consonant, digraph (sh, th, ch), and short vowel 
sounds when presented with both upper/lower case forms of 
letters 

1 

Kindergarten skills are secure 
when reading, 
• recognize and use middle consonant sounds sometimes 
represented by double letters:  bb,dd,ll,mm,nn,pp,rr,tt,zz 
• recognize and use consonant sounds represented by 
consonant digraphs in words: sh,ch,th,ph,wh 
• recognize and use letters that represent two or more 
consonant sounds at the beginning of a word: 
car/city, get/gym, chair/chorus, think/they 
• recognize and use consonant blends/clusters:  
bl,cl,fl,pl,pr,br,dr,gr,tr,cr,fr,gl,sl,sn,sp,st,sw,sc,sk,sm,scr, 
squ,str,thr,spr,spl,shr,sch,tw 
• recognize and use both short and long vowel sounds in 
words: glad, pets, list, drop, drum, came, ride, bone, use 
• recognize and use vowels with schwa sound:  a in along, 
away, about  
• recognize and use y as a vowel: happy, family, my, sky 

when reading, 
• recognize other vowel sounds: 
/oo/ in moon, look; /oi /in oil; /oy/ in boy; /ou/ in house; /ow/ in 
now; /aw/ in draw, /ei/ in eight, /ew/ in new 
• recognize letter combinations that make one sound; /ai/ in rain, 
/ay/ in play; /ea/ in team, /ee/ in seed; /oa/ in road, /ow/ in grow 
• recognize and use CV pattern in two syllable words (ro-bot) 
• recognize and use CVC pattern in two syllable words (cab-in) 
• recognize and use vowel sounds with r: 
farm, bird, burn, her, for 
• use vowels with schwa sound:  /e/ in shovel, little; /o/ in 
wagon; /a/ in father; /i/ in pencil   
Note:  Students need continuous instruction in this skill as they 
read more complex text. 
• use patterns/onset and rime to decode one syllable words (e.g., 
CVCe--take; CVCV--baby; CVVC--need; VC--am; VCV--ago; 
CVC--met) 

when reading, 
• recognize and use consonant letters that have no sound: 
lamb, light 
 
 
 
 
 

Secure 
when reading, 
• recognize and use blends/clusters and consonant digraphs 
• use patterns/onset and rime to decode one syllable words 
(e.g., CVCe--take; CVCV--baby; CVVC--need; VC--am; 
VCV--ago; CVC—met) 
• use other vowel sounds to decode one syllable words:  
/oo/ in moon, look; /oi /in oil; /oy/ in boy; /ou/ in house; 
/ow/ in now; /aw/ in draw, /ei/ in eight, /ew/ in new 

2 

Grade 1 skills are secure 
• recognize and use consonant clusters at the ends of words:   
ct,ft,ld,lp,lt,mp,nd,nk,nt,pt,rd,rk,sk,sp,st 
• recognize and use consonant digraphs at the ends of 
words:  sh,th,ch,ck,ph,gh 
• recognize and use complex consonant sounds at the ends 
of words:  /tch/ in catch; /ge/ in badge, bulge; /ce/ in since, 
juice; /se/ in tense, verse; /ve/ in solve, curve 
• recognize and use less frequent consonant digraph sounds 
at the beginnings of words: gn,kn,ph,wr 
 

 
• recognize and use complex vowel combinations: /ea/ in break; 
/ie/ in believe; /ey/ in prey; /air/ in chair; /ear/ in clear, heard, 
bear; /our/ in four; /oar/ in roar; /ore/ in core; /ough/ in cough, 
fought; /augh/ in caught; /ure/ in injure, capture, measure, sure 

Secure 
• recognize and use consonant clusters, consonant digraphs, 
and complex consonant sounds at the ends of words 
• recognize and use complex vowel combinations 

3 All previous phonics skills are secure.  Students extend 
and apply knowledge of phonics to polysyllabic words.  

  

 
 1.4 
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Comprehension 
 

Standard I:  Students read and understand a variety of materials.* 
 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 
LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT. 
* UNLESS OTHERWISE SPECIFIED, STUDENT OUTCOMES SHOULD BE DEMONSTRATED WITH FICTION, NONFICTION, AND POETRY.  

 
 
 

By the end of 
Kindergarten, 
students know and 
are able to do 
everything required 
in PreKindergarten 
and: 

By the end of Grade 
1, students know 
and are able to do 
everything required 
in previous grade(s) 
and: 

By the end of Grade 
2, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 
3, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 4, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 5, 
students know and are 
able to do everything 
required in previous 
grades and: 

Before Reading 
in fiction, nonfiction, 
and poetry, 
with teacher support, 
• use prior knowledge 
and picture clues as 
pre-reading strategies 
to support 
comprehension 
 
 
 
 
 
During Reading: 
in fiction, nonfiction, 
and poetry, 
• with teacher support, 
begin to participate in 
the use of proficient 
reader strategies to 
comprehend text:  
- begin to connect, in 
meaningful ways, 
information and events 
in texts to experiences 
in own life 
- begin to visualize 
 
 
 
 
 
 
 
 

Before Reading: 
in fiction, nonfiction, 
and poetry, 
with teacher support, 
• use pre-reading 
strategies that support 
comprehension, such 
as accessing prior 
knowledge, generating 
questions, picture 
clues, and predicting 
 
 
 
During Reading: 
in fiction, nonfiction, 
and poetry, 
• with teacher support, 
participate in using 
proficient reader 
strategies to monitor 
and maintain 
comprehension: 
meaningfully 
connecting 
information and events 
in texts to life 
experiences, 
visualizing, and 
beginning to 
- self-question 
- infer (feelings and 
attitudes) 
 
 
 

Before Reading: 
in fiction, nonfiction, 
and poetry, 
with teacher support, 
• use pre-reading 
strategies that support 
comprehension, such 
as accessing prior 
knowledge, generating 
questions, predicting, 
previewing, and 
setting a purpose 
 
 
During Reading: 
in fiction, nonfiction, 
and poetry, 
• with teacher support, 
use a variety of 
proficient reader 
strategies to monitor 
and maintain 
comprehension:  
making connections to 
text in meaningful 
ways, visualizing, self-
questioning, inferring 
feelings, and attitudes, 
beginning to infer 
time/place with 
support from text, 
determining 
importance (separating 
details from main 
idea), summarizing 
and synthesizing 

Before Reading: 
in fiction, nonfiction, 
and poetry, 
• identify and use pre-
reading strategies that 
support 
comprehension, such 
as accessing prior 
knowledge, generating 
questions, predicting, 
previewing, and 
stating the purpose for 
reading 
 
During Reading: 
in fiction, nonfiction, 
and poetry, 
• identify and use a 
variety of proficient 
reader strategies to 
monitor and maintain 
comprehension:  
making connections to 
text in meaningful 
ways, visualizing 
(creating mental 
images of characters, 
events, and places), 
self-questioning, 
inferring (time, place, 
feelings, and attitudes) 
with support from text, 
beginning to infer 
cause and effect 
relationships, 
determining 

Before Reading: 
in fiction, nonfiction, 
and poetry, 
• identify and use pre-
reading strategies to 
improve 
comprehension, such 
as accessing prior 
knowledge, generating 
questions, predicting, 
previewing, and 
stating the purpose for 
reading 
 
During Reading: 
in fiction, nonfiction, 
and poetry, 
• identify and 
efficiently use a variety 
of proficient reader 
strategies to construct 
and improve 
comprehension: 
connections to text in 
meaningful ways, 
visualizing, self-
questioning, inferring 
(time, place, feelings, 
and attitudes, cause 
and effect) with 
support from text, 
beginning to infer 
(problem/ solution), 
determining 
importance, 
summarizing, 

Before Reading: 
in fiction, nonfiction, 
and poetry, 
• identify and use pre-
reading strategies to 
improve and expand 
comprehension, such as 
accessing prior 
knowledge, generating 
questions, predicting, 
previewing, and stating 
the purpose for reading 
 
 
During Reading: 
in fiction, nonfiction, 
and poetry, 
• identify and efficiently 
use a variety of 
proficient reader 
strategies previously 
taught in grades PreK-3) 
to construct and improve 
comprehension:  
inferring (time, place, 
feelings, attitudes, cause 
and effect, problem/ 
solution) with support 
from text, and 
synthesizing and 
extending thinking by 
stopping to summarize, 
generate elaborations, 
compare and contrast 
what they’ve read with 
what they know, and 

Before Reading: 
in fiction, nonfiction, and 
poetry, 
• identify and use pre-
reading strategies to 
improve comprehension 
in increasingly difficult 
texts, such as accessing 
prior knowledge, 
generating questions, 
predicting, previewing, 
and stating the purpose 
for reading  
 
During Reading: 
in fiction, nonfiction, and 
poetry, 
• identify and efficiently 
use a variety of 
proficient reader 
strategies previously 
taught in grades PreK-4) 
to construct and improve 
comprehension in 
increasingly difficult 
reading materials 
• adjust reading 
strategies for different 
purposes 
 
 
 
 
 
 
 

1.5 
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Comprehension 
 

Standard I:  Students read and understand a variety of materials.* 
 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 
LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT. 
* UNLESS OTHERWISE SPECIFIED, STUDENT OUTCOMES SHOULD BE DEMONSTRATED WITH FICTION, NONFICTION, AND POETRY.  

 
 
 

By the end of 
Kindergarten, 
students know and 
are able to do 
everything required 
in PreKindergarten 
and: 

By the end of Grade 
1, students know 
and are able to do 
everything required 
in previous grade(s) 
and: 

By the end of Grade 
2, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 
3, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 4, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 5, 
students know and are 
able to do everything 
required in previous 
grades and: 

 
 
 
 
• begin to predict 
 
 
 
• begin to gain 
meaning from pictures 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

- determine 
importance (separate 
details from main 
ideas) 
 
- summarize and  
- synthesize important 
information 
• predict what will 
happen next in a story 
 
 
• gain meaning from 
pictures 
• with teacher support, 
begin to self-monitor 
reading and use self-
correcting strategies 
such as rereading, 
using known words as 
anchors, using 
pictures as a source of 
information, stopping 
when reading does not 
make sense, and 
recognizing patterns 
in text 
 
 
 
 
 
 
 
 
 

important information  
 
 
 
• confirm predictions 
 
 
 
 
 
• self-monitor reading  
and begin to  
independently use self-
correcting strategies 
such as rereading, 
using known words as 
anchors, using pictures 
as a source of 
information, stopping 
when reading does not 
make sense, and 
recognizing patterns in 
text 
 
in nonfiction, 
• begin to interpret 
information from 
simple diagrams, 
charts, and graphs 
 
 
 
 
 
 
 

importance to separate 
details from main idea, 
summarizing, 
synthesizing  
• confirm and begin to 
revise predictions 
 
 
 
 
• self-monitor reading 
and use self-correcting 
strategies such as 
reading ahead for 
more information and 
using context clues to 
clarify meaning 
 
 
 
 
 
 
 
in nonfiction, 
• interpret information 
from simple diagrams, 
charts, and graphs 
 
 
 
 
 
 
 
 

synthesizing and 
extending thinking) 
 
 
• confirm and revise 
predictions 
 
 
 
 
• self-monitor reading 
and use self-correcting 
strategies in 
increasingly difficult 
texts 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

reflect critically and 
personally on text  
 
 
• confirm and revise 
predictions in 
increasingly difficult 
texts 
 
 
• self-monitor reading 
and use self-correcting 
strategies including 
begin to provide 
meaningful substitutions 
for unknown words 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
• confirm, revise,   
predictions citing 
evidence from the text  
 
 
 
• self-monitor reading 
and use self-correcting 
strategies including 
providing meaningful 
substitutions for 
unknown words 
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Comprehension 
 

Standard I:  Students read and understand a variety of materials.* 
 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 
LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT. 
* UNLESS OTHERWISE SPECIFIED, STUDENT OUTCOMES SHOULD BE DEMONSTRATED WITH FICTION, NONFICTION, AND POETRY.  

 
 
 

By the end of 
Kindergarten, 
students know and 
are able to do 
everything required 
in PreKindergarten 
and: 

By the end of Grade 
1, students know 
and are able to do 
everything required 
in previous grade(s) 
and: 

By the end of Grade 
2, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 
3, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 4, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 5, 
students know and are 
able to do everything 
required in previous 
grades and: 

After Reading: 
 
with teacher support, 
in fiction,  
• begin to retell a 
simple story with 
beginning and end 
 
 
• participate in a 
discussion about a 
story read aloud; begin 
to identify characters, 
settings, and key 
events in text 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

After Reading: 
 
in fiction, 
• retell a simple story 
in own words, in 
sequence, with 
beginning, middle, and 
end 
• identify characters, 
settings, and key 
events in text 
• correctly answer 
questions about a 
story read aloud 
 
 
 
 
 
 
 
in nonfiction, 
• begin to answer 
questions about a text 
read aloud; recall 
facts 
• with teacher support, 
begin to recall, 
summarize, and/or 
synthesize important 
information 
 
 
• with teacher support, 
begin to identify what 
a text is mostly about 

After Reading: 
 
in fiction, 
• retell a story, 
sequentially, in own 
words, including: 
characters, setting 
(when, where), and 
problem/solution 
 
 
• correctly answer 
questions about a story 
• participate in 
discussions of 
character traits in 
stories 
 
 
 
 
in nonfiction,  
 • answer questions 
about a text; recall 
facts 
 
• recall, summarize, 
and/or synthesize 
important information 
 
 
• begin to organize 
(classify, sort, 
categorize) facts from 
reading 
• tell what a text is 

After Reading: 
 
in fiction, 
• retell a story in a 
clear, logical order, 
including characters, 
setting, and important 
details and events 
 
 
 
 
 
• make inferences 
about character traits 
and record on a 
graphic organizer with 
evidence from text 
 
 
 
in nonfiction, 
 
 
 
 
• recall, summarize, 
and/or synthesize 
important information 
increasingly difficult 
text 
• organize (classify, 
sort, categorize) facts 
from reading 
 
• tell what a text is 

After Reading: 
 
in fiction,  
• examine and 
understand literary 
elements (e.g., plot, 
setting, problem/ 
solution, character 
development), 
including cause/effect 
in plot, through 
discussion, charts, or 
written summary 
• make inferences 
about changes in 
characters and 
situations that occur in 
a story; record on a 
graphic organizer with 
evidence from text 
 
in nonfiction, 
 
 
 
 
• summarize a 
paragraph in text 
 
 
 
 
 
 
 
 

After Reading: 
 
in fiction, 
• examine and 
understand literary 
elements in increasingly 
difficult text, through 
discussion, charts, or 
written summary 
 
 
 
 
• make inferences about 
similarities in 
characters, and events, 
across stories; record on 
a graphic organizer with 
evidence from text 
 
 
in nonfiction, 
 
 
 
 
• summarize multiple 
paragraphs in texts  
 
• differentiate fact from 
opinion  
 
• identify author’s 
purpose and point of 
view 
 

After Reading: 
 
in fiction, 
• examine and 
understand theme and 
other story elements 
across texts, through 
discussion, charts, or 
written summary 
 
 
 
 
• make inferences 
about similarities in 
characters, events, and 
themes across stories; 
record on a graphic 
organizer with evidence 
from text 
 
in nonfiction, 
 
 
 
 
• summarize various 
types of texts 
 
• answer questions from 
charts, maps, tables, 
graphs, and timelines 
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Comprehension 
 

Standard I:  Students read and understand a variety of materials.* 
 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 
LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT. 
* UNLESS OTHERWISE SPECIFIED, STUDENT OUTCOMES SHOULD BE DEMONSTRATED WITH FICTION, NONFICTION, AND POETRY.  

 
 
 

By the end of 
Kindergarten, 
students know and 
are able to do 
everything required 
in PreKindergarten 
and: 

By the end of Grade 
1, students know 
and are able to do 
everything required 
in previous grade(s) 
and: 

By the end of Grade 
2, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 
3, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 4, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 5, 
students know and are 
able to do everything 
required in previous 
grades and: 

 
 
 
 
 
 
 
 
 
 
• begin to respond to 
literature, including 
poetry, in a variety of 
ways (e.g., art, drama, 
orally), based on 
personal experience 
and/or background 
knowledge 

(main idea) and begin 
to find details to 
support a main idea 
 
 
 
 
 
 
 
 
 
 
 
 
• generate a 
picture/written 
response to text 
listened to or read 
based on personal 
experience and/or 
background 
knowledge 

mostly about using the 
main idea and some 
supporting details 
 
 
 
 
 
 
 
 
 
 
 
 
• read and respond to 
literature, including 
poetry, in a variety of 
ways (e.g., art, drama, 
in writing) based on 
personal experience 
and/or background 
knowledge 

mostly about using the 
main idea and 
supporting details 
 
 
 
 
 
 
 
 
 
 
 
 
• read and respond to 
literature, including 
poetry, and as a way 
to explain similarities 
and differences among 
texts, authors, writer’s 
craft, characters, 
events 

 
 
 
• identify the sequence 
of steps in an 
explanation or a set of 
directions 
 
 
 
• connect and compare 
information from one 
text to another 
  
 
• read and respond to 
literature, citing 
examples from text, 
including 
compare/contrast a 
poem with another text 
• apply information 
and make connections 
from reading 

 
 
 
 
 
 
 
 
 
 
• connect information 
from multiple texts to 
deepen understanding of 
topic 
 
• read and respond to 
literature including 
explaining similarities 
and differences among 
texts, including poetry, 
and the way those texts 
reflect the ethnic 
background of the 
author and culture in 
which they were written 

 
 
 
 
 
 
 
 
 
 
• connect information 
from multiple texts to 
media and other sources 
(e.g. interviews, 
reference books) 
• respond to literature, 
including poetry, in ways 
that reflect an 
understanding of his/her 
own and others’ 
perspectives 

 
 
 
 
 
   1.7a 
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Fluency 
 

Standard I:  Students read and understand a variety of materials.* 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT. 1.8 

 
 

By the end of 
PreKindergarten, 
students know and 
are able to: 

By the end of 
Kindergarten, students 
know and are able to do 
everything required in 
PreKindergarten and: 

By the end of Grade 1, 
students know and are 
able to do everything 
required in previous 
grade(s) and: 

By the end of Grade 2, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 3, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 4, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of 
Grade 5, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

with teacher support: 
• sing a song 
• recite a nursery 
rhyme or simple 
poem 
 

When reading orally, in 
grade level materials, 
• track print with finger  
 
• notice and explain the 
behaviors of a fluent 
reader: 
-read with expression 
-vary volume 
 
 
 
 
 
• begin to read sentences 
in phrases (as opposed to 
word-by-word) and attend 
to punctuation 
 
 
 
 
• read using high 
frequency words common 
to texts read at this level 
(e.g., the, to, I, and, is) 
 

When reading orally, in 
grade level materials, 
• track with eyes using 
finger only when needed  
• read with expression and 
intonation 
-attend to dialogue 
-differentiate between 
character voices and the 
narrator 
• adjust volume based on 
print variation 
 
 
• read in phrases 
 
 
 
 
 
 
 
• read with automaticity 
-use basic sight words (see 
Fry list) 
-attend to punctuation 
 

When reading orally, in 
grade level materials, 
 
 
• read with expression 
and intonation 
-attend to speech tags 
(…Mike teased, …Nancy 
pleaded.) 
 
 
 
 
 
• vary reading rate based 
on 
-complexity of text  
-background knowledge 
(familiarity with topic) 
-purpose (to obtain 
information) 
-style of text 
 
 

When reading orally, in 
grade level materials, 
• recognize when a 
tracking tool is needed 
• read with expression 
and intonation 
-interpret 
characterization 
(emotional reactions and 
personality traits in 
rehearsed readings such 
as a skit, puppet show, 
choral reading, and 
readers theatre) 
• adjust reading rate to 
accommodate purpose 
and difficulty of text 
 
 
 
Read silently and often 
for extended periods of 
time (30 minutes is the 
standard for Grade 3).  
 
 

When reading, in grade 
level materials, 
 
 
 
 
 
 
 
 
 
 
 
 
• begin to vary rate to 
locate information and 
answer questions 
-skimming 
-scanning 
 

When reading, in 
grade level 
materials, 
 
 
 
 
 
 
 
 
 
 
 
 
• vary rate to 
locate information 
and answer 
questions 
-skimming 
-scanning 
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Vocabulary 
 

Standard I:  Students read and understand a variety of materials.* 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT. 1.9 

 
 
 

By the end of 
PreKindergarten, 
students know 
and are able to 
do (with teacher 
direction and 
support): 

By the end of 
Kindergarten, students 
know and are able to 
do everything required 
in PreKindergarten 
and: 

By the end of Grade 1, 
students know and are 
able to do everything 
required in previous 
grade(s) and: 

By the end of Grade 2, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 3, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 4, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of 
Grade 5, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

• expand 
expressive 
vocabulary 
through  
-read aloud 
-shared reading 
-poems, songs, 
rhymes 
-learning centers 
-language 
experience 
-field trips 
-discussion 
 
 

•  develop vocabulary by 
listening to and talking 
about both familiar and 
conceptually challenging 
selections during read 
aloud, shared reading, and 
guided reading  
 
 
 
 
 
 
 
 
•  describe common 
objects and events in 
general and specific 
vocabulary (e.g., 
birthday, field trips) 
• identify and sort 
common words in basic 
categories (e.g., colors, 
shapes, foods) 
 
 
 
 

• demonstrate a reading 
vocabulary of 300-500 
words, including sight 
words and one and two 
syllable words 
• begin to use context 
clues, syntax, and 
background knowledge 
to determine the meaning 
of an unknown word 
 
 
 
 
 
• understand and 
generate vocabulary 
specific to content 
 
 
• identify and sort words 
that name places, things, 
and actions 
• begin to understand 
collective nouns (e.g. 
pride of lions, forest of 
trees, litter of puppies) 
• identify synonyms and 
antonyms in context to 
understand text 
 

• demonstrate a reading 
vocabulary of 1,000 
words, including sight 
words and multi-syllabic 
words 
• use context clues, 
syntax, and background 
knowledge to determine 
the meaning of an 
unknown word 
• identify and use 
knowledge of base 
words, prefixes, and 
suffixes to understand the 
meanings of words 
• use new vocabulary 
from literature in other 
contexts 
 
• begin to understand 
words may have more 
than one meaning or 
pronunciation 
(homonyms) 
• understand idioms (e.g., 
raining cats and dogs, 
time flies) 
• understand similes 
• begin to understand the 
function of nouns and 
verbs in context 

• understand vocabulary 
essential to text 
 
 
 
• use a range of strategies 
(e.g., context, prefixes, 
suffixes, roots) to 
understand the meanings 
of words 
• recognize common 
prefixes, suffixes, and 
roots in multisyllabic 
words 
• use a range of resources 
(e.g., thesaurus, 
dictionary, computer 
software) to find the 
meaning of a word 
• understand words may 
have more than one 
meaning or pronunciation 
(homonyms) 
 
• understand collective 
nouns 
• identify metaphors and 
personification 
• understand the function 
of nouns and verbs in 
context 

 
 
 
 
 
• determine meanings of 
derivatives by applying 
knowledge of root words 
(tele means far) 
 
 
 
 
 
• use a range of resources 
(e.g., thesaurus, 
dictionary, and/or 
computer software) to 
clarify meanings and  
usage 
 
 
 
 
 
 
• understand metaphors 
and personification  

•  create word maps 
that develop 
concepts (e.g., 
democracy, 
ecosystems) 
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THE LANGUAGE ARTS 
CURRICULUM FRAMEWORK 

 
STANDARD II: Writing 

 
STANDARD 2:  Students write effectively and correctly for a variety of audiences and purposes. 

• In order to meet this standard, students will: 
- write for a variety of purposes such as telling stories, presenting analytical responses to 

literature, conveying technical information, explaining concepts and procedures, and 
persuading 

- write for audiences such as peers, teachers, and the community 
- plan, draft, revise, proofread, and edit written communications 
- use a variety of devices such as figurative language, symbolism, dialect, and precise 

vocabulary to convey meaning 
- organize written presentations using strategies such as lists, outlining, cause/effect 

relationships, comparison/contrast, problem/solution, and narration 
- use handwriting and at the most appropriate time, word processing to produce a product that is 

legible 
- use conventional grammar, usage, sentence structure, punctuation, capitalization, and 

spelling  
 
Rationale:   
Writing is an essential tool for learning, for success in the workplace, and for responsible citizenship.  Developing a range of writing abilities 
requires extensive study, practice, and thinking.  Students need frequent opportunities to write for different audiences and purposes, and they 
need to be able to communicate expressively, informatively, and analytically.  Growth in writing abilities occurs by applying skills to 
increasingly challenging communication needs. 
 
Students need to know and be able to use standard English.  Proficient standard English plays an important role in how the writer or speaker 
is understood and perceived.  Students need to know and use correct grammar in writing, apply correct usage, use correct sentence structure, 
and demonstrate correct punctuation, capitalization, and spelling.  All skills in this standard are reinforced and practiced at all grade levels 
and should be monitored by both the teacher and student to develop lifelong learning skills. In order to provide opportunities for students to 
write for a variety of purposes, specific writing forms have been assigned to individual grade levels.  
 
 
  2.0 
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The 
Writing 
Process

     Prewriting:

• generate ideas
• gather information
• clarify purpose
• select audience

   Publishing

• generate idea
• gather information
• clarify purpose
• select audience

  Editing

• refine usage
• conventions
• proofreading

     Drafting

• get ideas on paper
• explore form
• develop main ideas
• include details

     Revising

• clarify content
• explain ideas
• check for focus, purpose,  
sequence
• consider word choice, 
sentence fluency, voice

  Adams 12 Five Star Schools
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Writing 
 
  Standard II:  Students write effectively and correctly for a variety of audiences and purposes.* 

• THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) THE STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT.      2.1B 

 

By the end of 
PreKindergarten, 
students know 
and are able to 
do (with teacher 
direction and 
support): 

By the end of 
Kindergarten, 
students know 
and are able to do 
everything 
required in 
PreKindergarten 
and: 

By the end of Grade 
1, students know and 
are able to do 
everything required 
in previous grade(s) 
and: 

By the end of 
Grade 2, students 
know and are able 
to do everything 
required in previous 
grades and: 

By the end of Grade 
3, students know and 
are able to do 
everything required 
in previous grades 
and: 

By the end of 
Grade 4, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 5, 
students know 
and are able to 
do everything 
required in 
previous grades 
and: 

Plan/Prewrite: 
• talk about ideas 
for writing 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Plan/Prewrite: 
• talk about ideas 
for writing 
• draw an idea for 
writing 

Plan/Prewrite: 
• discuss topics for 
writing with 
classmates 
• maintain an 
individual or class list 
of topics for writing 
• begin to use simple 
graphic organizers 
(e.g., list, drawing, 
drawing with labels, 
boxes with 
beginning/middle/end) 
• determine purpose 
and audience 
 

Plan/Prewrite: 
• select appropriate 
topics 
 
 
 
 
• use graphic 
organizers to 
organize for writing 
 
 
 
 
• begin to read 
literature to find ideas 
for writing 
 
 

Plan/Prewrite: 
 
 
 
• maintain individual 
topic list 
 
• select and/or create 
graphic organizers 
(e.g., list, web) 
 
 
 
 
• read literature and 
other media to find 
ideas for writing 

Plan/Prewrite: 
• select appropriate 
topic and form of 
writing 
 
 
 
• show evidence of 
planning 
 
 
 

Plan/Prewrite: 
 
 
 
 
 
 
 
 
 
 
 
 
 
• resource a wide 
range of specific, 
accurate 
information, such 
as the Internet, 
interviews, news 
articles, and 
encyclopedias to 
gather details or 
ideas for writing 
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Writing 
 

 Standard II:  Students write effectively and correctly for a variety of audiences and purposes.* 

* THROUGHOUT THE CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT. 2.2 

 
By the end of 
PreKindergarten, 
students know and 
are able to do 
(with teacher 
direction and 
support): 

By the end of 
Kindergarten, 
students know and 
are able to do 
everything 
required in 
PreKindergarten 
and: 

By the end of 
Grade 1, students 
know and are able 
to do everything 
required in 
previous grade(s) 
and: 

By the end of 
Grade 2, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 3, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 4, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 5, students 
know and are 
able to do 
everything 
required in 
previous grades 
and: 

Draft: 
 
 
 
• write about a 
classroom 
experience 
interactively 
• experiment with 
creating a message 
by drawing, 
copying words, 
writing letters, and 
numbers  
 
 
 

Draft (meeting 
grade level 
expectations 
using rubrics): 
• write a complete, 
expanded sentence 
to communicate a 
message 
• use knowledge of 
sound/ letter 
relationships to 
construct text 
• make use of print 
in the immediate 
environment to 
assist  in writing 
• develop an 
awareness of the 
traits of good 
writing 

Draft (meeting 
grade level 
expectations 
using rubrics):: 
• write a story 
about a personal 
experience  
• write a simple 
report  
• write a 
description  
 
 
 
 
 
• recognize and 
use the traits of 
good writing 

Draft (meeting 
grade level 
expectations 
using rubrics):: 
• write a story 
about a personal 
experience  
• write a report 
• write a friendly 
letter  

Draft (meeting 
grade level 
expectations 
using rubrics):: 
• write a story 
about a personal 
experience  
• write a report 
• write a summary 
• write a book 
report   
 

Draft (meeting 
grade level 
expectations 
using rubrics):: 
• write a story 
about a personal 
experience  
• write a report 
• write a content-
based summary 
• write an 
explanation of a 
simple process 
 
 
 
 

Draft (meeting 
grade level 
expectations 
using rubrics):: 
• write a story 
about a personal 
experience  
• write a report 
• write a contrast 
paper 
• write a story; 
choose from: 

- realistic  
- historical  
- fantasy  
- mystery  
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Writing 
 
      Standard II:  Students write effectively and correctly for a variety of audiences and purposes.* 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) THE STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT. 2.3 

 

By the end of 
PreKindergarten, 
students know 
and are able to 
do (with teacher 
direction and 
support): 

By the end of 
Kindergarten, 
students know and 
are able to do 
everything required 
in PreKindergarten 
and: 

By the end of 
Grade 1, students 
know and are able 
to do everything 
required in 
previous grade(s) 
and: 

By the end of 
Grade 2, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 3, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 4, 
students know 
and are able to 
do everything 
required in 
previous grades 
and: 

By the end of 
Grade 5, 
students know 
and are able to 
do everything 
required in 
previous grades 
and: 

Revision: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Revision: 
• begin to revise 
word/picture match 
with teacher support 
 
 
 
 
 
 
• add to the writing 
with teacher support 

Revision: 
• reread to check for 
omissions or 
repetitions of words 
• revise title to match 
story 
 
 
 
 
• begin to cross out 
to delete words; 
begin to add words 
to a piece of writing 
 
• participate in a 
writing conference 
and revise words 
and/or ideas that 
need to be changed 
 

Revision: 
• reread to check for 
meaning 
 
• revise to vary 
sentence beginnings, 
add details, and 
change word choice 
 
 
• use revision 
symbols (caret, 
arrow, cross out) to 
add/delete words 
 
• participate in 
individual and/or 
group conference 
and revise writing 
 
• give and receive 
feedback for revision 

Revision: 
• reread to check 
clustering of ideas 
 
• revise to  

- combine 
sentences using 
linking words  
- use sensory 
imagery 

• use revision 
techniques 

- cut and paste 
- spider legs 
- lasso  

Revision: 
• reread to 
organize in 
paragraphs  
• revise to delete 
unnecessary 
information and 
add sensory 
imagery 
 
• use references 
(e.g., thesaurus, 
word finder)) to 
revise word 
choice 
 

Revision: 
 
 
 
• revise to 
change sentence 
length and  
structure and to 
clarify and 
elaborate 
meaning 
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Writing 
 
Standard II:  Students write effectively and correctly for a variety of audiences and purposes.* 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT. 2.4 

 

By the end of 
PreKindergarten, 
students know 
and are able to 
do (with teacher 
direction and 
support): 

By the end of 
Kindergarten, 
students know 
and are able to 
do everything 
required in 
PreKindergarten 
and: 

By the end of 
Grade 1, students 
know and are able 
to do everything 
required in 
previous grade(s) 
and: 

By the end of Grade 
2, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of 
Grade 3, students 
know and are 
able to do 
everything 
required in 
previous grades 
and: 

By the end of Grade 
4, students know and 
are able to do 
everything required 
in previous grades 
and: 

By the end of 
Grade 5, students 
know and are 
able to do 
everything 
required in 
previous grades 
and: 

Editing for 
Publishing: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Editing for 
Publishing: 
with teacher 
support, 
•  begin to edit for 
capital letters at 
the beginnings of 
sentences, I, and in 
names 
•  begin to edit for 
ending marks in 
sentences 
 
 
 
 
 

Editing for  
Publishing: 
with teacher 
support,  
• begin to use 
standard editing 
marks (see Great 
Source resources or 
Creating Writers 
Notebook): 

- edit for capital 
letters at the 
beginnings of 
sentences, I, and 
in names 
- edit for ending 
marks in 
sentences  
- use word wall 
to edit spelling 
of high 
frequency words 

• edit for 
subject/verb 
agreement in simple 
sentences 

Editing for 
Publishing: 
 
• use standard editing 
marks: 

- edit for capital 
letters in holidays, 
days of the week, 
months of the 
year, titles, and 
initials 
- edit for commas 
in dates 
- use simple 
dictionary to edit 
spelling 

 
 
 
 
 
• edit for subject/verb 
agreement and verb 
tense 

Editing for 
Publishing: 
 
• use standard 
editing marks: 

- edit for 
capital letters 
in proper 
nouns 
- edit for 
commas in 
city/state and 
words in a 
series 
- use 
dictionary to 
edit spelling 

Editing for  
Publishing: 
 
• use standard editing 
marks: 

- edit for capital 
letters in direct 
quotation 
- edit for  

- quotation 
marks  

- commas in 
introductory 
phrases 

- nouns in a 
direct 
address 

- dialogue 
- apostrophes 

 
 
 

Editing for 
Publishing: 
 
• use standard 
editing marks: 

- edit for 
punctuatio
n when 
using an 
interjectio
n 
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Writing 
 

 Standard II:  Students write effectively and correctly for a variety of audiences and purposes.* 

* THROUGHOUT THE CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT. 2.5 

 
By the end of 
PreKindergarten, 
students know and 
are able to do 
(with teacher 
direction and 
support): 

By the end of 
Kindergarten, 
students know and 
are able to do 
everything 
required in 
PreKindergarten 
and: 

By the end of 
Grade 1, students 
know and are able 
to do everything 
required in 
previous grade(s) 
and: 

By the end of 
Grade 2, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 3, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 4, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 5, 
students know 
and are able to 
do everything 
required in 
previous grades 
and: 

Publish: 
• share orally 
 

Publish: 
• share orally 
• make a picture 
book 
• contribute to a 
class book 
 
 
 
 
 
• publish three 
times per year 
 

Publish: 
• publish in a 
variety of ways 
(e.g., place in the 
school library, 
display poetry on 
a “poet-tree,” on a 
bulletin board, 
read to another 
class) 
 
• publish required 
products 

Publish: 
• send friendly 
letter to someone 
(classmate, 
grandparent, pen 
pal, etc.)  

Publish: 
• recognize and 
choose from  a 
variety of ways to 
publish (e.g., 
Internet web page, 
book, newsletter, 
report, oral 
presentation) 
  
 
• publish four 
times per year 

Publish: 
• choose format 
for publishing 
 
 

Publish: 
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Writing 
 

Standard 2:  Students write effectively and correctly for a variety of audiences and purposes.* 

* THROUGHOUT THE CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT.  

 
By the end of 
PreKindergarten, 
students know and 
are able to do 
(with teacher 
direction and 
support): 

By the end of 
Kindergarten, 
students know and 
are able to do 
everything 
required in 
PreKindergarten 
and: 

By the end of 
Grade 1, students 
know and are able 
to do everything 
required in 
previous grade(s) 
and: 

By the end of 
Grade 2, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 3, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 4, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 5, students 
know and are 
able to do 
everything 
required in 
previous grades 
and: 

Skills/Strategies 
for Writing in a 
Variety of 
Contexts: 
• write daily 
 

Skills/Strategies 
for Writing in a 
Variety of 
Contexts: 
• participate in a 
writing workshop 
• begin to apply 
phonics principles 
in writing 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Skills/Strategies 
for Writing in a 
Variety of 
Contexts: 
 
 
 
 
 
• begin to use 
rubrics to  
evaluate own 
writing 
• apply phonics 
principles 
 
 
 
 
• begin to 
understand and 
use plurals (s) and 
endings (ed, ing) 

Skills/Strategies 
for Writing in a 
Variety of 
Contexts: 
 
 
 
 
 
• use rubrics to 
evaluate own 
writing  
 
 
• begin to use 
comparative 
adjectives, 
pronouns, and 
irregular verbs  
• use plurals (s) 
and endings (ed, 
ing) 
 

Skills/Strategies 
for Writing in a 
Variety of 
Contexts: 
 
 
 
 
 
 
 
 
 
 
• use comparative 
adjectives, 
pronouns, and 
irregular verbs 
correctly 
• understand and 
use plurals (es, s) 
 
 

Skills/Strategies 
for Writing in a 
Variety of 
Contexts: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Skills/Strategies 
for Writing for 
Variety of 
Contexts: 
 

2.6
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Writing 
 

Standard 2:  Students write effectively and correctly for a variety of audiences and purposes.* 

* THROUGHOUT THE CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT.  

By the end of 
PreKindergarten, 
students know and 
are able to do 
(with teacher 
direction and 
support): 

By the end of 
Kindergarten, 
students know and 
are able to do 
everything 
required in 
PreKindergarten 
and: 

By the end of 
Grade 1, students 
know and are able 
to do everything 
required in 
previous grade(s) 
and: 

By the end of 
Grade 2, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 3, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 4, students 
know and are able 
to do everything 
required in 
previous grades 
and: 

By the end of 
Grade 5, students 
know and are 
able to do 
everything 
required in 
previous grades 
and: 

 
 
 
 
 
 
 
• begin to space 
between words 
 
• form most letters 
correctly 
 
 
• spell some high 
frequency words 
correctly 

 
 
 
 
 
 
 
•  space between 
words 
 
• form letters 
correctly 
 
 
• spell first grade 
words correctly 
 
 
 

• use of 
compound words 
and contractions 
reflects an 
understanding of 
their  meaning 
and formation  
 
 
 
 
 
 
 
• spell second 
grade words 
correctly 

 
 
 
 
 
 
 
 
 
 
• begin to use 
cursive writing 
 
 
• spell third grade 
words correctly 
 
 

 
 
 
 
 
 
 
 
 
 
• use cursive 
writing 
 
 
 
 
  

 
 
 2.7 
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THE LANGUAGE ARTS 
CURRICULUM FRAMEWORK 

 
STANDARD III:  SPEAKING AND LISTENING 

 
STANDARD 3: Students communicate effectively, listen critically, and respond appropriately in a variety of situations.  

• In order to meet this standard, students will: 
- speak to a variety of audiences for many purposes 
- participate responsibly and effectively in a group 
- listen critically and respectfully to others 

   - respond appropriately to others’ communication 
   - use verbal and nonverbal skills that enhance communication 
   - follow a series of verbal directions 
 
Rationale:   
Speaking and listening are essential tools for learning, for success in the workplace, and for responsible citizenship.  Developing a 
range of speaking abilities requires extensive study, practice, and thinking.  Students need frequent opportunities to speak for different 
audiences and purposes, and they need to be able to communicate expressively, informatively, and analytically.  Growth in speaking 
and listening abilities occurs by applying skills to increasingly challenging communication tasks. 
 
In order to provide opportunities for students to practice and experience a wide speaking and listening experiences, particular 
activities have been assigned to individual grade levels. 
 
 
 
 
 
 
 
 
 
 
 
 3.0 
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Speaking 
 
Standard III:  Students communicate effectively, listen critically, and respond appropriately in a variety of situations.* 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND 
SKILLS PREVIOUSLY LEARNED AND FOR TEACHING (OR RETEACHING) THE STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT.  3.1 

By the end of 
PreKindergarten, 
students know and 
are able to: 

By the end of 
Kindergarten, students 
know and are able to 
do everything required 
in PreKindergarten 
and: 

By the end of Grade 
1, students know 
and are able to do 
everything required 
in previous grade(s) 
and: 

By the end of Grade 
2, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 3, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 
4, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 
5, students know and 
are able to do 
everything required 
in previous grades 
and: 

• participate in classroom 
discussions and 
conversations 

- sing with the 
class 

- recite poems 
and nursery 
rhymes 

- speak to 
classmates, 
teachers, and 
guests 

- converse on 
topic, building 
vocabulary, 
concepts, and 
structure 

- relate 
meaningful 
experiences 

- practice clear 
articulation 

• participate in classroom 
discussions and 
conversations 

- share ideas and 
information 

- speak in 
complete 
sentences  

- ask questions 
- answer questions 
- stay on topic 
- demonstrate 

awareness of 
audience through 
appropriate 
volume, rate, eye 
contact, 
expression, and 
posture 

 
 
 
 
 
 
• present a piece of writing 
during an author’s share 
• present a memorized  

- simple poem 
- nursery rhyme 
- song 

to a partner, small group, or 
the class 
 

• participate in classroom 
discussions and 
conversations 

speak in complete 
sentences with 
prepositional  
phrases, using  
- correct 

subject-verb 
agreement 

- correct verb 
tense 

- correct forms 
of irregular 
nouns (e.g., 
child/ 
children, elf/ 
elves, 
foot/feet) and 
verbs (e.g., 
go/went, 
speak/spoke, 
sleep/slept) 

 
 
 
 
 
• present a piece of 
writing during an 
author’s share 
• participate in a small 
group, oral presentation, 
such as  

- multimedia 
- puppet show 
- act out a 

familiar story 

• participate in classroom 
discussions and 
conversations 

- speak using 
correct 
pronouns 

- speak with 
appropriate 
expression 
(intonation, 
pronunciation, 
and stress) 

- make 
meaningful 
connections 
through active 
listening 

 • begin to speak with  
correct compound and 
complex sentences 
 
 
 
 
 
 
 
 
• present a report 
 
 
• participate in a small 
group, oral presentation, 
such as 

- multimedia  
- skit/drama 
- puppet show 
- act out a 

familiar 
story 

• participate in classroom 
discussions and 
conversations 

- speak with correct 
forms of irregular 
nouns (e.g., 
woman/women, 
half/halves, 
deer/deer)  

- speak with correct 
compound and 
complex 
sentences 

- restate and clarify 
through active 
listening 

- explain 
connections 
through active 
listening 

• communicate clearly and 
precisely when presenting  

- organize thoughts 
- choose precise 

vocabulary 
- use appropriate 

formal/ informal 
language 

• present a book talk 
 
 
• participate in a small group, 
oral presentation, such as   

- multimedia 
- skit 
- choral reading  
- readers theatre 
- content area 

project 

• participate in classroom 
discussions and 
conversations 

- paraphrase 
and orally 
summarize 

- respond with 
increased 
specificity 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• present a process 
explanation speech 
 
• participate in a small 
group, oral presentation, 
such as   

- multimedia  
- skit 
- choral reading  
- readers theatre 
- play 

• participate in classroom 
discussions and 
conversations 
- speak with correct 

forms of  
- irregular nouns 
(e.g., axis/axes, 
vertebra, vertebrae 
antenna, antennae) 
- verbs, (e.g., 
drive/drove/driven, 
shake/shook/shaken, 
lie/lay/lain)  
- prefixes, and 
suffixes  

 
 
 
 
 
 
 
 
 
 
 
 
• present an informative 
speech 
 
• participate in a small 
group, oral presentation, 
such as  

- skit/play 
- debate 

• make an individual 
presentation, such as  

- multimedia 
- commercial 
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Listening 
 
Standard III:  Students communicate effectively, listen critically, and respond appropriately in a variety of situations.* 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PREK-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND 

SKILLS PREVIOUSLY LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDEN 3.2 

By the end of 
PreKindergarten, 
students know and 
are able to: 

By the end of 
Kindergarten, 
students know and 
are able to do 
everything required 
in PreKindergarten 
and: 

By the end of Grade 
1, students know 
and are able to do 
everything required 
in previous grade(s) 
and: 

By the end of Grade 
2, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 
3, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 
4, students know 
and are able to do 
everything required 
in previous grades 
and: 

By the end of Grade 5, 
students know and are 
able to do everything 
required in previous 
grades and: 

• listen to and follow 
an oral direction 
• recognize 
environmental sounds 
• listen and respond to 
a variety of text (e.g., 
fairy tales, picture 
books, humor, science 
magazines, nonfiction, 
music) 

• listen to and follow 
two-step oral 
directions to complete 
a task 
 
 
 
 
 
 
• listen actively to 
participate in a variety 
of learning contexts 
(e.g., discussion, guest 
speakers) 
• listen appropriately 
in conversations with 
teachers, classmates, 
and guests 
• listen to obtain 
information, solve 
problems, or for 
enjoyment 
 
 

• listen to and follow 
two to three-step oral 
directions to complete 
a task 
 
 
 
 
 
 
• listen actively and 
begin to connect 
insights, experiences, 
and ideas in 
conversation 
• begin to recall what 
has been said by a 
speaker 
 
• listen to compare and 
contrast (e.g., setting, 
characters) 
• listen to identify 
main idea 

• listen to and follow 
three-step oral 
directions to complete 
a task 
 
 
 
 
 
 
• listen actively and 
connect insights, 
experiences, and ideas 
in conversation 
 
• recall what has been 
said by a speaker 
 
 
 
 
 
• listen to identify 
implied main idea 

 
 
 
 
 
 
 
 
 
 
• listen actively; 
restate and respond to 
what has been said by 
a speaker 
• listen to, and 
distinguish between, 
facts and opinions in 
speech 
• recognize that 
different dialects exist 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
• begin to listen 
critically to determine 
importance 
• listen to, and identify 
how, speakers use 
techniques to convey a 
message (e.g., humor, 
pacing, intonation)) 
• recognize that 
language and dialect 
usage vary in different 
regions and cultures 
 
 

 
 
 
 
 
 
 
 
 
 
• listen critically to 
- determine importance 

in order to record 
essential information 
(notetaking) 

- evaluate literature 
- form opinions 
• appreciate oral 
interpretations 
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CURRICULUM FRAMEWORK 
 

STANDARD IV:  INFORMATION LITERACY 
 

STANDARD 4:  Students read to locate, select, and make use of relevant information from a variety of media, reference, and    
technological sources. 

• In order to meet this standard, students will: 
- select relevant material for reading, writing, and speaking purposes 
- understand the structure, organization, and use of various media,  

reference, and technological sources as they select information for their reading and writing 
- paraphrase, summarize, organize, and synthesize information 
- give credit for others’ ideas, images, or information 
- use information to produce a quality product 

Rationale:   
In this age of information and technology, people need reading and information-retrieval skills that will enable them to access facts, 
images, and text from many sources.  The sheer volume of data makes it necessary for information seekers to be able to wade through 
a maze of facts, figures, and images, and to identify what is useful and relevant. 
 
Knowing how to locate, evaluate, and make use of an ever-increasing amount of information demands a broader repertoire of reading 
strategies.  This implies an expanded definition of literacy that includes reading for information in a technological age.  Students need 
to become discerning consumers of information. 

 
 

 
 
 
 
 
 
 
 
 
 4.0 
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Information Literacy 
                    Standard IV:  Students access, select, evaluate, and efficiently use information from a variety of sources. 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PRE-K-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT.  

 
By the end of 
PreKindergarten, 
students know and are 
able to do (with teacher 
direction and support): 

By the end of 
Kindergarten, students 
know and are able to 
everything required in 
PreKindergarten and 
(with teacher support): 

By the end of Grade 1, 
students know and are 
able to do everything 
required in previous 
grade(s) and: 

By the end of Grade 2 , 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 3, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 4, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 5, 
students know and are 
able to do everything 
required in previous 
grades and: 

Presearch: 
• visit the LMC to 
become aware of the 
resources there 
 
 
 
 
 
 
 
 
 
Search: 
 
 
 
 
 
• self-select books from 
book bins or baskets  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Presearch: 
• use observation as a 
source of information 
• activate prior 
knowledge 
 
 
 
• recognize the LMC is a 
place for obtaining books 
and other materials 
 
 
Search: 
• follow appropriate 
procedures for viewing, 
selecting, and checking 
materials in and out of 
LMC 
• locate “just right” 
books, picture books, 
computer programs, and 
CD ROMs in LMC 
• begin to use reference 
sources to acquire 
information  
- nonprint media  
- maps  
- diagrams  
- computer programs 
• acquire and recall 
information in various 
scenarios (e.g., field 
trips, guest speakers)  
 
 
• request 
assistance/information 
from teachers, parents, 
and  staff 
 
 

Presearch: 
• generate questions 
about a topic of study 
• brainstorm content for 
researching a topic of 
study 
 
 
 
 
 
 
 
Search: 
• begin to use 
alphabetical order to the 
first letter in a simple 
dictionary 
 
• understand the general 
arrangement of 
library/media materials 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Presearch: 
• select a topic for search 
• focus search by using 
graphic organizers (e.g., 
web, list, KWL) 
• select resources with 
appropriate readability 
• identify possible 
sources of information 
(e.g., dictionary, 
nonfiction materials, 
encyclopedia, Internet, 
software)  
Search: 
• use alphabetical order 
to the second letter in a 
simple dictionary and 
index 
 
• locate the area of a 
library that has fiction, 
nonfiction, periodicals, 
reference, and interest 
centers 
 
 
 
• begin to conduct simple 
search using computer 
catalog 
 
 
 
• begin to choose 
appropriate sources for 
topic  
• take notes from 
multiple sources 
 
 
 
 

Presearch: 
• select a topic and refine 
questions for search 
based on a content area 
• relate topic to prior 
knowledge 
 
• identify possible 
sources of information 
(e.g., Internet, 
newspapers, magazines)  
 
 
Search: 
• use alphabetical order 
in dictionary, glossary, 
and index 
 
 
• begin to use the Dewey 
Decimal System call 
number to locate 
materials 
 
• begin to use the 
Internet to find 
information 
• begin to locate 
necessary information 
from the computer 
catalog (author, title, 
subject, fiction, 
nonfiction) 
• locate a variety of 
information to research 
the topic 
 
• distinguish 
characteristics of 
dictionary and 
encyclopedia 
 • use book structure in 

Presearch: 
• formulate a central 
question for research 
• relate question to prior 
knowledge 
 
 
 
• identify possible 
sources of information 
(e.g., almanac, atlas) 
 
 
Search: 
 
 
 
 
 
• use the Dewey Decimal 
System call number to 
locate materials 
 
• use the Internet to find 
information 
 
• locate necessary 
information from a 
computer catalog entry 
and take notes using 
graphic organizer 
• summarize, paraphrase 
and record important 
details that support the 
central question 
• distinguish 
characteristics of atlas 
and almanac 
 
 
 
• begin to use key words 

Presearch: 
 
 
 
 
 
 
 
• conduct personal 
interviews as a source of 
information 
 
 
Search: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• use key words and 

4.1 
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Information Literacy 
                    Standard IV:  Students access, select, evaluate, and efficiently use information from a variety of sources. 

* THROUGHOUT THIS CURRICULUM DOCUMENT, TEACHERS OF GRADES PRE-K-5 ARE RESPONSIBLE FOR REINFORCING STRATEGIES AND SKILLS PREVIOUSLY 

LEARNED AND FOR TEACHING (OR RETEACHING) STRATEGIES AND SKILLS WHEN THEY ARE NOT EVIDENT.  

By the end of 
PreKindergarten, 
students know and are 
able to do (with teacher 
direction and support): 

By the end of 
Kindergarten, students 
know and are able to 
everything required in 
PreKindergarten and 
(with teacher support): 

By the end of Grade 1, 
students know and are 
able to do everything 
required in previous 
grade(s) and: 

By the end of Grade 2 , 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 3, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 4, 
students know and are 
able to do everything 
required in previous 
grades and: 

By the end of Grade 5, 
students know and are 
able to do everything 
required in previous 
grades and: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Interpretation and 
Evaluation: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Interpretation and 
Evaluation: 
• begin to recognize 
when information does 
or does not apply to topic 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Interpretation and 
Evaluation: 
• recognize when 
information applies or 
does not apply to topic 
• begin to organize 
information:  sort and 
categorize; sequence 
(steps/time order)  
• answer questions about 
data 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Interpretation and 
Evaluation: 
• choose information that 
relates to topic 
 
• begin to organize 
information by using a 
simple organizer 
 
 
 
 
 
 
 
 

search:  copyright date, 
index, headings, etc. 
• select appropriate 
encyclopedia volume to 
locate information (e.g., 
answer the question, 
“Which volume would 
have information on 
weather?”) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Interpretation and 
Evaluation: 
• begin to sort 
information according to 
the topic 
• organize information 
by following a simple 
outline/organizer 
 
 
 
 
 
 
 
 

and volumes to locate 
information in an 
encyclopedia 
• locate information in an 
almanac 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
• begin to learn primary 
vs. secondary sources 
 
 
 
 
 
 
Interpretation and 
Evaluation: 
• sort information 
according to the central 
question 
• begin to summarize and 
organize information in a 
variety of ways (e.g., 
outline, timeline, graphic 
organizer) from 
references, technical 
sources, and media 
 
 
 
 

volumes to locate 
information in an 
encyclopedia  
• locate information in an 
almanac and atlas 
 
• read, recognize, and 
locate information in a  
works cited page or in a 
text feature (e.g., 
quotation marks, italics, 
parentheses, footnote)  
• read, recognize, and 
locate information in a 
bibliography which 
references a variety of 
sources (e.g., magazine, 
book, encyclopedia, 
Internet) 
• identify and use 
primary and secondary 
sources 
• begin to use technology 
tools such as digital 
cameras and scanners 
 
 
Interpretation and 
Evaluation: 
 
 
 
• summarize and 
organize information in a 
variety of ways (e.g., 
outline, timeline, graphic 
organizer) from 
references, technical 
sources, and media 
 
 
 
 

4.2
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High Frequency Reading Words 

 Kindergarten Reading Words 

1 a  21 and  

2 the  22 do  

3 can  23 one  

4 I  24 get  

5 am  25 have  

6 me     

7 like     

8 is     

9 big     

10 in     

11 it     

12 but     

13 see     

14 my     

15 we     

16 not     

17 to     

18 up     

19 you     

20 go     

6.6 
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High Frequency Reading Words 
 

First Grade Fry Words 

1 the  26 or  51 will  76 number   

2 of  27 one  52 up  77 no   

3 and  28 had  53 other  78 way   

4 a  29 by  54 about  79 could   

5 to  30 words  55 out  80 people   

6 in  31 but  56 many  81 my   

7 is  32 not  57 then  82 than   

8 you  33 what  58 them  83 first   

9 that  34 all  59 these  84 water   

10 it  35 were  60 so  85 been   

11 he  36 we  61 some  86 call   

12 was  37 when  62 her  87 who   

13 for  38 your  63 would  88 oil   

14 on  39 can  64 make  89 its   

15 are  40 said  65 like  90 now   

16 as  41 there  66 him  91 find   

17 with  42 use  67 into  92 long   

18 his  43 an  68 time  93 down   

19 they  44 each  69 has  94 day   

20 I  45 which  70 look  95 did   

21 at  46 she  71 two  96 get   

22 be  47 do  72 more  97 come   

23 this  48 how  73 write  98 made   

24 have  49 their  74 go  99 may   

25 from  50 if  75 see  100 part   
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High Frequency Reading Words 
 

2nd Grade High Frequency Words 

1 over  26 say  51 set  76 try   

2 new  27 great  52 put  77 kind   

3 sound  28 where  53 end  78 hand   

4 take  29 help  54 does  79 picture   

5 only  30 through  55 another  80 again   

6 little  31 much  56 well  81 change   

7 work  32 before  57 large  82 off   

8 know  33 line  58 must  83 play   

9 place  34 right  59 big  84 spell   

10 year  35 too  60 even  85 air   

11 live  36 mean  61 such  86 away   

12 me  37 old  62 because  87 animal   

13 back  38 any  63 turn  88 house   

14 give  39 same  64 here  89 point   

15 most  40 tell  65 why  90 page   

16 very  41 boy  66 ask  91 letter   

17 after  42 following  67 went  92 mother   

18 thing  43 came  68 men  93 answer   

19 our  44 want  69 read  94 found   

20 just  45 show  70 need  95 study   

21 name  46 also  71 land  96 still   

22 good  47 around  72 different  97 learn   

23 sentence  48 from  73 home  98 should   

24 man  49 three  74 us  99 American   

25 think  50 small  75 move  100 world   
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High Frequency Reading Words 
 

Third Grade Fry Words 

1 high  26 saw  51 important  76 miss   

2 every  27 left  52 until  77 idea   

3 near  28 don't   53 children  78 enough   

4 add   29 few  54 side  79 eat   

5 food  30 while  55 feet  80 face   

6 between  31 along  56 car  81 watch   

7 own  32 might  57 mile  82 far   

8 below  33 close  58 night  83 Indian   

9 country  34 something  59 walk  84 really   

10 plants  35 seem  60 white  85 almost   

11 last  36 next  61 sea  86 let   

12 school  37 hard  62 began  87 above   

13 father  38 open  63 grow  88 girl   

14 keep  39 example  64 took  89 sometimes   

15 tree  40 begin  65 river  90 mountains   

16 never  41 life  66 four  91 cut   

17 start  42 always  67 carry  92 young   

18 city  43 those  68 state  93 talk   

19 earth  44 both  69 once  94 soon   

20 eye  45 paper  70 book  95 list   

21 light  46 together  71 hear  96 song   

22 thought  47 got  72 stop  97 being   

23 head  48 group  73 without  98 leave   

24 under  49 often  74 second  99 family    

25 story  50 run  75 later  100 it's   
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Strand:  Comprehension  Strategy Resource for Comprehension 

Adams 12 Five Star Schools, 2004 

Background Knowledge 
Book Title Chapter Pages 

•  Improving Comprehension with 
Think-Aloud Strategies 
by Jeffrey D. Wilhelm 

How to Preview a Book 
 

pp. 62-91 

•  Improving Reading:  Strategies & 
Resources   
by Jerry Johns & Susan Davis 
Lenski 
 

Activating Background 
Knowledge 
 

pp. 269-283 

•  Classrooms That Work  
by Patricia Cunningham & Richard 
Allington (3rd Edition) 

Prereading Strategies pp. 59-70 

•  Beyond Leveled Books  
by Karen Szymusiak & Franki 
Sibberson 
 

Previewing a Book, 
Activating Background 
Knowledge 
 

p. 111 
pp. 21-22 

7 keys to Comprehension by Susan 
Zimmermann & Chryse Hutchins 

Making Connections pp. 43-69 

Teaching Comprehension in 
Reading Grades K-2  by  Gay Su 
Pinnell  & Irene Fountas  

Scaffolding the first 
Reading of a Book… 

pp. 110-115 

Self-questioning 
•  Improving Comprehension with 
Think-Aloud Strategies 
by Jeffrey D. Wilhelm 

Learning to Deepen the 
Questions (QARs) 
 

p. 69, 
pp.124-1127 

•  Mosaic of Thought  
by Ellen Keene & Susan 
Zimmerman 

Delving into Deeper 
Questions 
 

pp.  97-120  
 

•  Classrooms That Work  
by Patricia Cunningham & Richard 
Allington 

Asking questions:  
QUAD 
 

pp. 128-129 

• I Read It, But I Don’t Get It  
by Chris Tovani 

Question Before, 
During, & After 
Reading 

pp. 75-95 

•  Strategies That Work  
by Stephanie Harvey & Anne 
Goudvis 

Self-Questions pp. 82-92 
pp. 270-273 

7 keys to Comprehension 
 by Susan Zimmermann & Chryse 
Hutchins 

Why, What, Where, 
Who, How 

pp. 71-92 

 

Visualizing 
Book Title Chapter Pages 

•  Improving Comprehension with 
Think-Aloud Strategies 
by Jeffrey D. Wilhelm 

Visual Think-Alouds pp.  113-120 

•  Mosaic of Thought  
by Ellen Keene & Susan 
Zimmerman  

Visualizing pp. 141-143;  
pp. 230-231  
 

•  Classrooms That Work  
by Patricia Cunningham & Richard 
Allington 

Act Out  a Story 
 

pp. 93-94 

•  Improving Reading:  Strategies 
& Resources  
by Jerry Johns & Susan Davis 
Lenski 

Visualizing pp. 319-327 

•  Strategies That Work 
by Stephanie Harvey and Anne 
Goudvis 
 

Visualizing pp. 274-276, 
pp. 97-104 

7 keys to Comprehension 
 by Susan Zimmermann & Chryse 
Hutchins 

Motion Picture of the 
Mind 

pp.15-41 

Inferences 
• Improving Comprehension with 
Think-Aloud Strategies 
by Jeffrey D. Wilhelm 

Cued Think Alouds pp. 81-82 

•  Mosaic of Thought  
by Ellen Keene & Susan 
Zimmerman 

The Intersection of 
Meaning, Inferring 

pp. 145-162 
 

•  Improving Reading:  Strategies 
& Resources  
by Jerry Johns & Susan Davis 
Lenski 

Making Inferences pp. 331-318 

•  Strategies That Work 
by Stephanie Harvey and Anne 
Goudvis 

Inferences pp. 105-114 
pp. 277-279 
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Strand:  Comprehension  Strategy Resource for Comprehension 

Adams 12 Five Star Schools, 2004 

Synthesizing 
Book Title Chapter Pages 

•  Mosaic of Thought  
by Ellen Keene & Susan 
Zimmerman 

The Essence of Text pp, 73-96 

•  Improving Reading:  Strategies 
& Resources  
by Jerry Johns & Susan Davis 
Lenski 

Main Idea pp. 288-291 

•  Improving Reading:  Strategies 
& Resources  
by Jerry Johns & Susan Davis 
Lenski 

Summarizing pp. 375-379 

•  Handbook for Classrooms That 
Work  
by Patricia Cunningham & Richard 
Allington 

Summarizing pp. 51-81 

•  Strategies That Work 
by Stephanie Harvey and Anne 
Goudvis 

Summary / Retell pp.146-147 

7 keys to Comprehension 
 by Susan Zimmermann & Chryse 
Hutchins 

Synthesizing pp. 129-145 

Fix-Up Strategies 
•  Mosaic of Thought  
by Ellen Keene & Susan 
Zimmerman 

From Problem to 
Solution 

pp. 201-204 

•  Improving Reading:  Strategies 
& Resources  
by Jerry Johns & Susan Davis 
Lenski 

Monitoring Reading pp.363-364 

• Improving Comprehension with 
Think-Aloud Strategies 
by Jeffrey D. Wilhelm 

Improving 
Comprehension with 
Think-Aloud 
Strategies 

pp. 93-110 

• I Read It, But I Don’t Get It  
by Chris Tovani 
 

Fix- It! pp. 49-61 

•  Making Words  
by Patricia Cunningham 

Word Work Entire Book 

 
Fix-Up Strategies (continued) 

Book Title Chapter Pages 
•  Words Their Way  
by Donald Baer, Shane 
Templeton, Marsha Invernizzi 
 

Word Work Entire 
Book 

•  Classrooms That Work  
by Richard Allington & Patricia 
Cunningham 
   

Modeling How to Decode 
Big Words  

pp. 172-173 

7 keys to Comprehension 
 by Susan Zimmermann & 
Chryse Hutchins 

Cultivating Awareness:  
Fix-up Strategies 

pp. 147-166 

Response to Text 
•  Mosaic of Thought  
by Ellen Keene & Susan 
Zimmerman 

Literature Response 
Options 

pp. 243-247 
(Appendix 
6) 
 

•  Improving Reading:  
Strategies & Resources  
by Jerry Johns & Susan Davis 
Lenski 

Making Connections pp. 380-394 

•  Improving Comprehension 
with Think-Aloud Strategies 
Jeffrey D. Wilhelm 

Authorial Reading:  
Contemplating What’s in 
an Author’s Head and 
Heart 

pp. 93-110 

• I Read It, But I Don’t Get It  
by Chris Tovani 

Connections pp. 125-126 

•  Strategies That Work 
by Stephanie Harvey and Anne 
Goudvis 

Making Connections:  A 
Bridge from the New to the 
Known 

pp. 67-80 

• Beyond Leveled Books  
by Karen Szymusiak & Franki 
Sibberson 

Fostering Talking About 
Books with Family 
Members 

pp.95-99 

Teaching Comprehension in 
Reading Grades K-2  by  Gay Su 
Pinnell  & Irene Fountas 

Values of Extending the 
Meaning of Texts 

pp. 188-210 
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Strand:  Comprehension  Making Inferences 

Passage sources:  Tom Benn:  Journal of Reading, April, 1986; “Squirrels Don’t Eat Pumpkins”, Lois G. Grambling, Spider Magazine; “Muffie Mouse and the Big Scare”, Jean Lowry Nixon, Cricket 
Magazine; Aquamarine, Alice Hoffman; Judge Benjamin, Superdog,  Judith Mc Inerney, Chapter 11 

Making inferences while reading involves linking background 
knowledge and personal experience with the text. In the 
Journal of Reading, April, 1986, Dale Johnson identifies 
different kinds of inferences that a reader may encounter in a 
story or article.  Here are the most common inferences to teach 
students that will improve their comprehension.  A text sample 
requiring inferential thinking follows the definition. 
 

 
•  Location Inference:  a location 
inference requires the reader to 
gather information in the text to 
identify the setting.   A reader may 
ask:  Where is the action taking 
place? 
 

 
“Beans!” said Tom Benn, and he said it loudly.   
“Beans!” He said.  “Sometimes I get very tired of hoeing beans.” 
He laid down his hoe, and he straightened his back, and he looked 

at his brother, Amos.  “You act as if you like to hoe beans,” Tom Benn said 
to his brother.  

“Oh,” Amos said.  “You mean you don’t like to hoe beans? Is that 
it?” 

“That’s it,” said Tom Benn. 
“Well,” Amos told him, “That’s all right because we’ll be through 

with the beans pretty soon.  Then we’ll move over and hoe the corn.” 
“Corn!” Tom Benn said.  “Beans!  Corn!  Peas!  Potatoes!  

Turnips!  Cabbages! I get tired of them. Especially of hoeing them. And 
that’s about all we do around here.” 
 
Where do Tom and Amos live?  Tom and Amos live on a 
farm. 
 
 
 
 

•  Time Inference:  A time inference requires 
the reader to gather information in the text to 
determine the element of time in a story.  Time 
may refer to time of day, time of the year 
(seasons), era (colonial times, ancient times, 
prehistoric days), etc.  The reader may ask:  
When is this action happening? 
 

 
All the squirrels were busy gathering acorns and nuts for the 

winter.  Samantha squirrel was busy, too.  Gathering acorns and nuts was 
hard work. 
 Samantha stopped to rest.  She looked at her beautiful tail, which 
was exceptionally thick and bushy this time of year.  Samantha remembered 
Grandmother saying a thick, bushy tail warned of a long harsh winter.  Soon 
Samantha returned to gathering acorns and nuts, storing them in her cozy 
hollow in the big oak tree.  One brisk morning, when the sky was very gray 
and the air was very cold, Samantha heard Mr. Crow cawing, “Long winter 
is coming!  Long winter is coming!” 
 
When is this story taking place?  It takes place in the fall of 
the year. 
 

• Problem/Solution Inference:  A 
problem/solution inference requires a 
reader to determine a character’s 
problem or to determine how a 
problem is solved.  The reader may 
have to ask:   
What is the problem? What is the 
solution? 

 
 Muffie Mouse said, “Every time Cousin Harry Mouse comes over, 
he jumps out of the hall closet and scares me!” 
 Mother Mouse said, “Dear me!  I have told him to stop frightening 
you, but he doesn’t seem to pay attention.  I think he’s going through a 
phase.” 
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Strand:  Comprehension  Making Inferences 

Passage sources:  Tom Benn:  Journal of Reading, April, 1986; “Squirrels Don’t Eat Pumpkins”, Lois G. Grambling, Spider Magazine; “Muffie Mouse and the Big Scare”, Jean Lowry Nixon, Cricket 
Magazine; Aquamarine, Alice Hoffman; Judge Benjamin, Superdog,  Judith Mc Inerney, Chapter 11 

 “What’s a phase?” Muffie Mouse asked.  
 “It’s his bothersome behavior right now,” Mother Mouse said.  
“Someday he’ll outgrow it.” 
 Muffie Mouse still wasn’t sure what a phase was, but she decided 
that whatever phase Harry Mouse was in, it was going to stop.  She found a 
big piece of cardboard in the desk drawer and a big box of crayons under 
her bed.   
 She drew the most horrible face she could think of on the 
cardboard.  It looked something like a tiger with sharp teeth, and something 
like an eagle with its hooked beak, and something like a rhinoceros with its 
little red eyes. 
 
What is the solution to Muffie’s problem?  Muffie is planning to teach 
Harry Mouse a lesson. 

 
• Feeling/Attitude Inference:  a 
feeling/attitude inference requires the 
reader to gather information from the text 
to determine a character’s attitude about a 
situation, or what a character is feeling.  
The reader may ask:   
How does this character feel right now?  
What does the character think about this? 
 

That night, Hailey’s mom fixed rainbow sundaes, which had 
always been Claire and Hailey’s favorite treat.  Vanilla ice cream, 
strawberries, blueberries, hot fudge, and butterscotch.  But Hailey couldn’t 
eat.  She went to the kitchen window even though it wasn’t possible to see 
anything next door.  Just an empty house, without any curtains, or any 
people, or anything at all.  Hailey got out her white seashell, and she held it 
to her ear.  The whooshing sound within was exactly like Claire’s voice, 
and Hailey hoped that if she spoke into the shell, Claire would hear her, no 
matter how far away she already was.  Safe trip, that’s what she called to 
her friend.  Here’s to the future, she said. 
 
How does Hailey feel?  Hailey probably feels sad and anxious or even 
melancholy because she is leaving her friend. 
 
 

• Cause/Effect Inference:   a cause/effect 
inference requires the reader to gather 
information in the text to determine the 
cause or effect of an episode in a story. 
The reader may ask:   
What caused ____to act that way?   
Why did ______ do that?   
What effect did _______have on the       
situation? 

 
Jet contrails, all right.  Which meant a warm moist front headed 

our way.  Some cirrus clouds, lots of stratus clouds, but no signs of real 
activity yet.  I had a feeling though, a kind of pressure I couldn’t explain.  I 
remembered stories my mother had told me about my great grandfather and 
how he could sense an avalanche hours before it happened.  But that’s silly.  
Nothing like an avalanche could happen in Decatur, Illinois.... 
 The sky was beginning to cloud up a bit... more-puffy clouds.... 
that meant rain.  They were moving pretty fast, maybe fifteen or sixteen 
mph.  Odd, that would be normal with a cold front, but not with the warm 
moist air I presumed was on its way.  Something was not exactly right, but I 
couldn’t put my paw on it..... 
 I went to the window.  I noticed the birds were pretty noisy...they 
seemed to be a bit more excited than usual.  There was a stillness that just 
didn’t feel right.  Above, the clouds seemed to be  traveling by layers, not 
all in the same direction at the same time.  It wasn’t that movement that 
bothered me.  It was something else... 
 When I raised my head and breathed deeply, it was as if my paws 
were cooler than my ears.   And the ground was dry.  I had an awful 
headache....I was still banging at the door when I noticed the rusty glow the 
clouds were wearing.  Maggie was going around the house opening the 
windows... 
 
What caused these weather conditions?  A bad storm was brewing.  A 
tornado was about to strike. 

Cause/Effect 
Inferences
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Vocabulary Strategies 

How do students learn vocabulary? 
 Wide reading experience-children who read 25 minutes a day will increase vocabulary by 1,000 

words per year (Nagy,1998) 
 Hearing adults/others use new words-vocabulary is most effectively learned when students 

construct meaning rather than memorize a definition (Smith, ERIC #126) 
 Direct instruction of new words related to content-vocabulary taught through content nets a 30% 

greater gain than direct instruction in isolation. (Marzano, 1998) 
What are the features of effective vocabulary instruction? 

 Connect new information to previous knowledge 
 Model strategies for learning new vocabulary 
 Provide frequent exposure to the same words 
 Provide meaning practice of the use of new vocabulary 

 
What strategies do I use to teach vocabulary? 

 

meat

broil

slice

fry

braise

savortenderizer 

marinate

package

Word

Definition Visualization

Synonyms Antonyms

Word Lines 
Put words from happiest to saddest: 

indignant, mad, irate, furious, blithesome, gleeful, jovial 

Kind of? 

Part  of? 

Made of? 

Made (used for?) 

Kinds of? 

Parts of? 

Coffee pot

Kitchen appliances

Stainless Steel, 
aluminum

Electric, stovetop

Tube, filter, perforated 
container (basket)

Making coffee

Concept Ladder

Percolator 

The Frayer Model
Strand: Vocabulary
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                     Five Star CALL, 2004 

Model Vocabulary Learning 

 
 

1. Look carefully at the word to pronounce it.                           Look for context clues:  in the sentence 
                             reread previous sentences 
                               read ahead for more clues 
 
      

Look in the word:  prefix and suffix 
                                           base word 
                      root word 
 
 
 
 

2. Make your best guess at the meaning of the word.                        If your guess makes sense, keep reading. 
 
 
 

If you don’t have a good idea as to the  
word’s meaning but the word is important  
so that you can understand the passage,  
look it up in the dictionary or glossary.    
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Resource List for Genre 
 

Reference:  A Critical Handbook of Children’s Literature by Rebecca J. Lukens 
Adams 12 Five Star Schools, 2005 

Genre Characteristics 

R
ea

lis
tic

 
Fi

ct
io

n 

• characters:  have realistic, or possible problems 
• setting:  a possible place and time 
• conflict:  protagonist’s problem is the source of the plot and conflict 
• resolution: the outcome is reasonable and plausible 
*  Examples:  Anastasia, Age 10, I’ll Fly Away 

H
is

to
ric

al
 F

ic
tio

n 

• the author combines imagination with facts of history  
• setting:  in the past;  
     -time and place determines how the characters live 
     -determines how a family, or characters, support themselves 
     - influences the plot because the character lives in a particular time  
• narration:  descriptions may center around the time, place, dress, 
homes, work, recreation 
*  Examples: Witch of Blackbird Pond,  Little House on the Prairie 

Sp
or

ts
 S

to
rie

s • character struggles with personal issues related to sports 
• character confronts issues and makes choices based on the concept of 
team sports such as baseball, football, basketball, hockey, etc. 
• plot and characterization often emphasize themes such as team play 
and sportsmanship 
*  Examples:  novels by Matt Christopher 

M
ys

te
ry

 

• setting:  in any time (historical, futuristic, present) 
• plot:  suspense-filled and built upon unexplained events  
• events:  unexplained events are resolved by the story’s end with 
carefully “detected discoveries” 
• detective stories and spy novels are included in the mystery genre  
*  Examples:  Half-Moon Inn, The Box Car Children, Sherlock Holmes 

Fa
nt

as
y 

(li
te

ra
ry

) 

• setting:  author creates a world for characters that the readers are 
asked to believe exists, but in reality, only exists in the framework of 
the story  
• character:  magical characters 
• character:  some stories might be called stories of personification 
where characters are not real people but are characterized as such (talk, 
live in houses, have feelings, etc.) 
• character: protagonist inspires belief in his or her characterization and 
actions 
• plot:  involves magic and requires the reader to give up a sense of 
disbelief to enjoy the story 
• conflict:  focus on good vs. evil 
• tone:  often serious 
Examples: Charlotte’s Web, Winnie the Poo,  The Borrowers, The 
Littles 

 

Genre Characteristics 

Fa
bl

es
 

• the story does not have a narrator to elaborate the characters or the 
setting 
• characters:  personified animals 
• characters:  limited to one or two characters each of which have a 
single trait 
• setting:  only a backdrop 
• conflict:  obvious person-to-person conflict; straight forward, no need 
for interpretation 
• story has a clear moral or lesson at the end of the story 
• very brief in length 
*  Examples:  Aesop’s Fables 

Fo
lk

 T
al

e 

•  anonymous authorship, preserved by oral tradition 
•  characters:  flat not much development 
•  setting:  once upon a time, long, long ago, far way  
• climax of the story is near the end, and the end may be as simple as 
“happily ever after” 
• themes, varied, but they are usually concerned with human needs and 
wishes 
Examples:  tales of magic, romance, “pourqois tales,” religion, sillies, 
talking beasts, tall tales, realistic situations 
Examples:  The Magic Fish , A Tale of Three Trees, The Mitten 

Fa
iry

 T
al

e 
 

• a form of a folktale and may have these additional characteristics 
  -character:  some characters belong to royalty 
  -plot:  good conquers evil; evil is punished 
  -plot:  incidents may come in threes 
  -plot:  magic is usually present 
Examples:  Cinderella, Snow White and the Seven Dwarfs 

Le
ge

nd
 

• a traditional narrative of a people that is passed on by word of mouth 
• character:  heroes that may be historical figures 
     -fictional characteristics, or traits 
     -involved in fictional situation 
• setting:  a backdrop, long, long, ago; far, far away 
• theme:  fictional glorification of historical figures 
• Legend of the Blue Bonnet; The Indian Paint Brush, The Legend of 
Sleepy Hollow 

B
io

gr
ap

hy
 • nonfiction, third person authorship 

• subject is work of attention  
• focuses on the events in a person’s life as well as the nature of the 
person 
• verifiable facts about a person’s life 
• time/order sequence or episodic 

        6.17 
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Kindergarten Writing Words 
 
 
a 
go 
I 
in 
it 

me 
my 
the 
to 
we 
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1st Grade Writing Words 
 

all 
am 
an 
and 
are 
as 
at 
be 
but 
by 
came 
can 
day 
did 
do 
for 
from 
get 

going 
had 
he 
her 
him 
his 
home 
if 
is 
just 
like 
made 
make 
man 
may 
no 
not 
of 

on 
one 
or 
out 
play 
saw 
say 
see 
she 
so 
take  
that 
them 
then  
they 
this 
up 
us 

us 
very 
was 
went 
will 
with 
you 
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about 
after 
also 
another 
around 
ask 
away 
back 
been 
boy 
called 
come 
didn’t 
does 
don’t 
done 
down 
each 
end 
few 
find 
first 
found 
four 
girl 
good 
hard 
 

 
 
 
has 
have 
help 
here 
house 
how 
into 
kind 
know 
last 
left 
life 
little 
long 
look 
might 
more 
most 
mother 
much 
name 
new 
next 
now 
off 
oil 
 
 

 
 
 
old 
only 
other 
our 
over 
part 
place 
point 
put 
read 
right 
said 
same 
school 
small 
some 
sound 
still 
such 
talk 
tell 
than 
think 
there 
things 
think 
 
 

 
 
 
three 
time 
too 
took 
turn 
two 
under 
use 
walk 
want 
water  
way 
well 
were 
what 
when 
where 
which 
while 
who 
why 
word 
work 
write 
you’re 
your  6.18-2 

2nd Grade Writing Words 
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above 
again 
air 
almost 
along 
animals 
answer 
asked 
before 
began 
both 
change 
children 
city 
could 
country 
different 
during 
earth 
 
 
 
 
 
 
   

 
 
family 
father 
few 
form 
give 
group 
half 
happened 
head 
heard 
important 
large 
learn 
live 
morning 
never 
number 
often 
once 
 
 
 
 
 
 
 
 

 
page 
paper 
people 
picture 
please 
point 
pretty 
question 
really 
remember 
sentence 
several 
should 
show 
something 
story 
these 
those 
 
 
 
 
 
 
 
 
 
 

 
together 
toward 
until 
without 
world 
would 
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Glossary 

 

•  active listening 
refers to behaviors that 
show a student is listening 
to a speaker such as: 
-making eye contact 
-head nodding 
-asking for clarification 
-summarizing 
-offering comments 
-displaying interest 
 
• affixes 
word parts that create a new 
meaning when added to the 
beginning or end of a base 
word or root such as 
un+ravel=unravel 
pre+view=preview 
re+ject=reject 
 
• alliteration 
repetition of the same letter 
or sound at the beginning of 
two or more consecutive 
words near one another such 
as “some silly sound” 
 
• antonyms 
words with opposite 
meanings such as hot/cold 
 
• anchor words (high 
frequency words) 
words that occur frequently 
in text that may or may not 
be phonetically regular.  
Children need to recognize 
these core words 
automatically so readers can 
read text fluently. 
 
 
 

•  base word 
any word to which a suffix 
or a prefix may be added 
such as help/helpless, 
view/review, do/undo, 
slow/slowly 
 
 • blend vs. cluster 
cluster is the term that 
describes two or more 
consecutive consonants put 
together that begin a 
syllable such as bl in blend, 
dr in draw.  A blend is the 
term used for the sound the 
letters make 
 
• character traits 
the qualities, faults, feelings, 
states or moods of a 
character such as humble, 
generous, brave, irate, etc 
 
• choral reading 
an instructional strategy  to 
help readers develop 
fluency.  The teacher and 
students look at the same 
text, and the teacher’s voice 
is louder and leads the 
students.  
 
• closed syllable 
a closed syllable ends with 
or is “closed” by a 
consonant sound. Usually 
the vowel is short.  (riv • er:  
riv is a closed syllable.) 
 
 
 
 

• comparative adjective:  
form of an adjective used 
when comparing two things 
such as hot, hotter, hottest, 
or good, better, best 
• concepts about print 
features of written text: 
front/back, top/bottom, 
right/left, letter, word, 
spaces, return sweep, 
first/last, beginning/end, 
punctuation, tables, graphs, 
etc.             
 
• connections 
during reading, readers link 
their own meaningful 
personal experiences and 
relevant background 
knowledge to portions of the 
text in order to construct 
their own meaning 
 
• conventions 
the usual rules of grammar, 
usage, punctuation, and 
spelling 
 
• cross-checking 
using two of the following 
cues  simultaneously to self-
correct:  
-visual cue (phonics: Does 
it look right?)  
-semantic cue (meaning: 
Does it make sense?) or 
-syntactic cue (language 
structure: Does it sound like 
language?).  
 
 
 
 

• determine importance   
as they progress through the 
text, readers determine 
which information is 
necessary to construct 
meaning 
 
 
• detail 
specific words, facts, figures 
that explain a general idea, 
support an argument, or 
make it easy to imagine a 
person, place, experience or 
idea 
 
• dialect 
vocabulary, grammar, or 
pronunciation relative to a 
specific region 
 
• digraph 
two letters that represent 
one speech sound, such as 
ch in chin, th in thick 
 
• diphthong 
a new vowel sound 
produced when two vowels 
make one sound, such as oy 
in boy, oi in soil, aw crawl 
 
• directionality 
the understanding that print 
is read right to left and 
moves top to bottom 
 
• environmental print 
print and graphics found in 
one’s physical environment 
such as classroom walls, 
posters, signs, billboards, 
etc. 

• expository text nonfiction 
writing that informs, 
persuades, or explains 
 
• figurative language 
language not meant to be 
taken literally such as 
similes, metaphors, 
personification 
 
• fluency 
the reader’s rate, accuracy, 
and degree of expression 
 
• graphic organizer 
a visual tool made up of 
boxes, circles, lines, or 
arrows used to organize and 
show the relationship 
between ideas such as 
semantic webs, story maps, 
etc. 
 
• genre 
the organization of text 
types into categories based 
on their shared structure, 
organization, and 
perspective, such as first 
person narrative, poem, 
mystery, etc. 
 
• homonym 
an “umbrella” term for 
homophones and 
homographs 
-homophone is a word 
which has the same 
pronunciation as another but 
different meaning, 
derivation, or spelling such 
as lead/led, meat/meet 
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-homograph is a word 
which has the same spelling 
as another, but different 
meaning, derivation, or 
pronunciation such as 
park/park, wind/wind, 
wound/wound 
 
• idiom 
an idiom is a phrase that 
says one thing but means 
something else such as 
raining cats and dogs, time 
flies, tickled pink, etc. 
 
• i.e./e.g. 
“e.g.”  means “for example” 
and “i.e.” means “this is it” 
and is used to clarify a word 
or phrase  
 
• independent text 
text that a student reads 
without help with 95%-
100% accuracy and 90% 
comprehension 
 
• inference 
a comprehension strategy 
that requires readers to link 
personal background 
knowledge and experience 
with information in the text 
to construct meaning that is 
not directly stated in the text 
such as: 
- location inference: 
determining unstated 
locations, or place, in text 
such as the setting 
- time inference:  
determining time of day, 
season, era, etc. unstated in 
a text 

-attitude/feeling inference:  
determining the feelings or 
attitudes of a character not 
stated directly in the text 
-cause/effect inference:  
determining either the cause 
or the effect of events in a 
story or factual information 
in expository text 
-problem/solution 
inference: determining the 
unstated problem or solution 
in fiction or nonfiction 
• inflectional endings 
a suffix/word part added to 
the end of a base word to 
change: 
-case:  possessive case- ‘s 
-number: plurals s, es 
-tense: ed 
-form: ing, ly, er, est, ion, 
etc. 
 
• main idea 
in nonfiction, the author's 
message about the topic. It 
is often expressed directly 
or it can be implied.  In 
fiction, the main idea 
answers the question “What 
is this story mainly about?”  
 
• memoir vs. biography  
a memoir is a story that 
reveals not only an event in 
a person’s life, but contains 
an in-depth reflection on a 
particular aspect. An 
autobiography presents a 
complete, more factual 
picture of an individual's 
life, from the time that they 
are born to the time that 

they sit down to write the 
autobiography itself. In a 
memoir, the voice is the 
distinguishing characteristic. 
 
• metaphor 
a figure of speech that 
implies a comparison 
between two unlike things 
such as “Old Golly was 
perched on the ice cream 
cart.” 
 
• narrative text 
text that contains setting, 
character, events, 
problem/solution or goal, 
and resolution, such as first 
person narratives and 
fictional stories 
 
• onset 
the onset of a single syllable 
or word is the initial 
consonant or consonants 
that precede the vowel, such 
as the b in bag or fl in flag 
 
• onomatopoeia 
a word that imitates the 
sound it represents such as 
screech, buzz, gush, 
kerplunk, etc. 
 
• open syllable 
a syllable that ends with a 
vowel (e.g. sea • son  sea is 
an open syllable) 
 
• paraphrase 
restating a passage or 
sentence in one’s own 
words 

• personification 
a figure of speech in which 
human characteristics are 
given to something non-
human such as an animal, 
inanimate object, or 
something in nature, etc., 
such as “A huge rainstorm 
greeted me as I left for work 
this morning.” 
 
• phoneme 
the smallest unit of speech 
that distinguishes one word 
from another. For example, 
the /k/ of cat and the /h/ of 
hat are two English 
phonemes. In text, the 
phonemes represented by 
letters are shown between 
slashes as in the following: 
  f = /f/ as in fish 
  c = /k/ as in cat or /s/ as in 
city 
English has 40+ phonemes: 
25 consonants and 15 
vowels. 
 
• phonemic awareness 
refers to the ability to hear 
separate individual sounds 
in words 
 
• phonics 
one of several approaches to 
reading instruction in which 
students learn to pronounce 
words based on their 
spelling-to-sound 
relationships. Also, the 
system of sound-symbol 
correspondence itself. 
 

• point of view 
a perspective from which a 
story is written: first person, 
third person singular 
• prediction 
using prior knowledge and 
personal experience to  
make a logical guess about 
what will happen in a story 
or what is contained in an 
informational article 
 
• prefix 
an affix that precedes the 
root or base to which it is 
added (e.g. return:  re is a 
prefix.) 
 
• preview 
a prereading strategy 
whereby the reader makes 
predictions about the text 
using the title, the 
illustrations, and the book 
jacket to set the purpose for 
reading 
 
• prior knowledge 
(schema) 
 a “file cabinet” of 
knowledge stored in our 
brains of  
-related concepts (flowers, 
cars, chairs),  
-events (birthday, school 
experiences), 
-emotions (happiness, 
sadness, anger),  
-and roles (parent, student, 
law enforcement) drawn 
from our life’s experiences 
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• purpose for reading 
a prereading strategy 
students use to enhance 
comprehension (e.g. to 
locate specific information, 
to confirm predictions) 
 
• retelling 
an oral or written rendition 
of a story (contains the 
elements of a story:  setting, 
character, problem, events, 
solution, resolution) 
 
• rimes 
the last part of a syllable, 
composed of the vowel and 
any following consonants 
 
• root 
a Greek or Latin meaning 
unit to which prefixes and 
suffixes are added, such as 
ject=to throw 
port=to move or send 
 
•  scanning 
a post reading strategy 
whereby the reader glances 
quickly through the text 
looking for specific 
information that is relevant 
to a specific purpose such as 
answering a question 
 
• schwa 
the indistinct vowel sound 
that occurs in unaccented 
syllables, such as the vowel 
sound spelled a in about. 
The schwa sound is 
represented by the character  
 

• self-extending system 
the reader improves 
whenever they read and 
write.  The reader: 
• monitors their own reading 
and writing 
• cross-checks one source of 
cues with another 
• confirms own reading and 
writing 
• self-corrects by taking the 
initiative for making cues 
match. (Clay, RR p. 43) 
 
• self-monitoring 
a reader stops when 
meaning is lost and applies 
fix-up strategies such as 
rereading, cross checking, 
looking at the illustration, 
etc. 
 
•  sidebar 
additional information 
printed next to an article, 
often in a box or set off by a 
colored border or colored 
text.  The information may 
be used to clarify 
terminology, present 
interesting fact,  
 
•  skill vs. strategy 
a skill is a learned procedure 
the student has been drilled 
on.  It is  automatic, passive, 
and remains constant for 
each reading situation; 
whereas a strategy is a 
thoughtful plan or operation 
readers actively use while 
involved in the reading 
process.  These plans are 

activated, adjusted, and 
modified for each new 
reading situation.  For 
example, reciting the 
alphabet and letter/sound 
associations are skills and 
using visual cues is a 
strategy. 
 
•  skimming 
a previewing or rereading 
strategy whereby the reader 
glances through sections of 
the text while attending to 
titles, headings, repeated 
words, names, dates, places, 
words in bold, illustrations 
photographs and their 
captions, and beginning and 
last paragraphs 
 
• structural analysis 
the study of word parts in 
order to determine 
pronunciation and meaning.  
Structural analysis skills 
include roots, base words, 
inflectional endings, 
prefixes, suffixes, 
contractions, compound 
words, derivations, and 
syllabication. 
 
• suffix 
An affix that follows the 
root or base to which it is 
added  (e.g. senseless:  less 
is the suffix) 
 
 
 
 
 

• syllable 
a unit of speech organized 
around a vowel. Every 
syllable has a vowel sound 
and a vowel letter 
 
•  synonyms 
words with similar 
meanings such as 
rock/stone/pebble, bag/sack 
 
•  syntax 
the application of the rules, 
or grammar, of a language 
such as subject-verb 
agreement 
 
• synthesize 
a process by which the 
reader internalizes the 
meaning of the text to pull 
parts of a text together into a 
new form to show their 
connections to the selection 
as a whole, such as a 
timeline,    
 
•  visualize 
a comprehension strategy 
proficient readers use to 
create visual images while 
they read and add their own 
knowledge to those images 
to construct meaning 
 
•   word boundaries 
wordness; indicated by the 
beginning and end of a word 
and spaces before and after 
 
 
 
 

• word family vs. pattern 
a word family is all the 
different words derived 
from a root (e.g. “ject”:  
reject, subject, interject, 
project, etc.) A pattern is a 
collection of words that 
share common orthographic 
rimes, such as at in pat, sat, 
mat or ike in like, bike, hike 
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PACING CHART 
Guidelines for Pacing Students Using PALS/DRA 

2005-2006 
 

In the beginning and end of the year, students are screened using PALS.  DRA leveled text can be used as benchmarks.  Teachers can use the mid-year PALS 
assessment (form C) or the DRA for the semester benchmark.  When PALS is used, the comprehension score must have five of six questions correct to be scored 
above grade level.  When using DRA, comprehension is scored using the retell rubric.  Adequate comprehension is a score of 16-21.  
This tool can help teachers: 

1. pace students and plan for intervention, 
2. guide instruction,  
3. provide the district with beginning and end of the year data of student achievement in reading, and 
4. determine progress towards proficiency on report cards. 

 
Grading Period K Grade 1 Grade 2 Grade 3 

 
Beginning of the year 
 

 PALS Readiness 
Preprimer A 

 
PALS 1 

 
PALS 2 

 
First Trimester Benchmark 

  
DRA Level 4-6* 

 
DRA Level 18 – 20* 

 
DRA Level 30* 

 

Semester Benchmark  PALS Primer 1.1 
DRA 10-12 DRA 20  DRA Level 30-34* 

Second Trimester Benchmark 
  

DRA Level 12-14* 
 

DRA Level 20 – 24* 
 

DRA 34 
 

 
Third Trimester 

 
DRA Level 2-3 

 
PALS 1 

 
PALS 2 

 
PALS 3 

 

Minutes for Independent Reading 10 minutes 20 minutes daily 20 minutes daily 30 minutes daily 

* Retell Score:  Adequate Comprehension (16-21) 
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Intermediate PACING CHART for BRI and Independent Reading Minutes 
 Beginning 2006 

 
Using the BRI  The levels indicated are obtained by taking a running record and comprehension response using the 
BRI reading passages and comprehension questions.  These should be unseen texts.  Follow the district protocol for 
administering the test.  
 
This tool can help teachers: 

1. pace students and plan for intervention, 
2. guide instruction,  
3. provide the district with beginning and end of the year data of student achievement in reading, and 
4. determine progress towards proficiency on report cards. 

 
 

Grade 4th 5th 

Beginning of Year BRI-3 BRI-4th 

End of Year BRI-4th BRI-5th 

Minutes for independent 
reading 30 minutes daily 30 minutes daily 

 
 7.2 
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Name_____________________________________  
 

Listening Self-Assessment 
 
 Date_________ Date________ Date_______ 
I listen.    
I sit still.    
I look at the speaker.    
I am quiet.    
I raise my hand.    
I don’t speak out.    
I am ready when called upon.    
I make positive comments.    
I make suggestions.    
I don’t repeat other students’ 
comments. 

   

I ask questions.    
Comment 
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Name___________________________________ 
 

Speaking/Author Presentation Self-Assessment 
 
                                         Date______                  Date______                    Date_______              Date_______ 
I speak loudly. 
 

    

I speak clearly. 
 

    

I hold my paper 
down so people can 
hear me. 

    

I look at the 
audience. 
 

    

I use expression. 
 

    

I share regularly. 
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Concepts About Print Checklist K-5 
 
Name________________________________________________ 
 
This checklist may be used to monitor and/or document a student’s development over time.  See Curriculum Framework for grade-
specific instruction.  After regular observation of a student and assessment (formal and/or informal), record the date when this 
behavior is secure: 
  
             Concept              Date
1.  Holds book correctly. Locates 
cover/front of book. 

 

2.  Knows where to begin to read.  
3.  Turns pages right to left.  
4.  Knows the beginning of a word.  
5.  Knows/locates first letter of a 
word. 

 

6.  Knows the end of the word.  
7.  Knows and locates last letter of a 
word. 

 

8. Knows: --letter 
                        --word 

            --picture 
            --word boundary 

 

9.  Knows top/bottom of a page.  
10. Knows/uses return sweep.  
11. Voice-print match (1:)  
12.  Knows meaning of: --period 
           --question mark 
           --exclamation point 
           --comma 
           --quotation marks           

 

13.  Knows difference between 
word and a sentence 

 

14.  Identifies title, author, 
illustrator, illustration. 

 

15.  Knows and uses: 
    --headings 
    --captions 
    --tables  
    --diagrams 
    --table of contents 
    --indexes 
    --glossaries 
    --maps 
    --copyright date 
    --guide words 
    --multi-column text 

 

16.  Recognizes paragraphs  
17.  Demonstrates use of text 
features (graphs, maps, etc.) to 
comprehend text. 
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Assessment for Phonemic Awareness 
Name__________________________________Date______________Teacher__________________________ 

Stage 1:  Rhyme Assessment (Orally) 
 
•  Say:  Rhymes are words that sound the 
same at the end.  For example:  SAT rhymes 
with MAT.  HOP rhymes with TOP. 
•  Ask:  Does hat rhyme with cat?  YES! 
•  Ask:  Does hit rhyme with ball?  No, it 
ends with –it, and ball ends with –all. 
Ask:  Does can rhyme with man?  YES! 
 
Say:  Now, listen to these words, and tell me 
if they rhyme. 
 

1. ___see-bee 
2. ___and-hand 
3. ___my-cup 
4. ___come-mom 
5. ___feet-seat 
6. ___bird-duck 
7. ___am-some 
8. ___may-my 
9. ___pen-cup 
10. ___go-no 
11. ___play-day 
12. ___hit-plan 
13. ___first-camp 
14. ___boy-toy 
15. ___make-take 
16. ___stop-top 
17. ___fight-tight 
18. ___hot-sun 
19. ___four-five 
20. ___mouse-house 

Stage 2:  Blending Assessment (Orally) 
 
Say:  What word am I saying? m-e 
          That’s right.  me 
Say:  Now, guess what word I am saying: 
 

1. ___a-t 
2. ___i-n 
3. ___s-o 
4. ___b-e 
5. ___o-n 
6. ___a-m 
7. ___u-p 
8. ___n-o 
9. ___t-o 
10. ___s-ee 
11. ___d-ad 
12. ___c-up 
13. ___s-et 
14. ___h-and 
15. ___b-all 
16. ___p-et 
17. ___h-it 
18. ___p-ie 
19. ___c-ap 
20. ___p-ull 
21. ___c-a-t 
22. ___f-oo-t 
23. ___s-a-c-k 
24. ___c-a-n 
25. ___m-o-m 
26. ___h-ea-d 
27. ___l-e-g 
28. ___s-i-x 
29. ___wr-i-te 
30. ___m-a-p 

Stage 3:  Phoneme Isolation Assessment 
(Orally) 
 
Say:  What sound do you hear _____? 
          (first, at the end, in the middle) 
 
•  What sound do you hear first? 
1.____fun 

2.____sit 

3.____rat 

4.____yak 

5.____jam 

 

•  What sound do you hear at the end? 

6. ____rabbit 

7. ____sun 

8. ____stir 

9. ____rack 

10.____book 

 

•  What sound do you hear in the middle? 

11.____cake 

12.____keep 

13.____duck 

14.____mommy 

15.____soap
7.6
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Assessment for Phonemic Awareness 
Name__________________________________Date______________Teacher__________________________ 

Stage 4:  Phoneme Segmentation 

Assessment (Orally) 

Say:  You are going to speak in a special 
language.  Every word is said in a special 
way so that each sound is said separately. 
Listen:  CAT sounds like c-a-t. 
              DOG sounds like d-o-g. 
Say:  Now, you try it.  Say:  MEAT. 
         That’s right!  m-ea-t. 
 
1.____in  17.____peg 

2.____duck  18.____on 

3.____man  19.____cup 

4.____up  20.____my 

5.____far  21.____sun 

6.____see  22.____yes 

7.____fun 

8.____it 

9.____fall 

10.___no 

11.___pat 

12.___go 

13___joy 

14.___sat 

15.___is 

16.___to 

Stage 5:  Phoneme Deletion Assessment 

(Oral) 

Say:  This is what you have to do: 

Say the word cat and leave off the beginning 

sound.  

 at  That’s right. 

Say:  Now, you try it. 

 

1.____man 

2.____hop 

3.____tip 

4.____hot 

5.____tub 

6.____pen 

7.____lab 

8.____top 

9.____red 

10.___fit 

Record Assessment Scores here: 

•  Rhyme Assessment 

______/20 (Mean score is 14 in May of 

kindergarten on a similar test.) 

 

•  Blending Assessment 

_____/30  (Mean score is 20 in May of 

kindergarten on a similar test.) 

 

•  Phoneme Isolation Assessment 

______/15  (Mean score is 9 in May of 

kindergarten on a similar test.) 

 

•  Phoneme Segmentation Assessment 

_____/22  (Mean score is 12 in May of 

kindergarten on a similar test.) 

 

•  Phoneme Deletion Assessment 

_____/10  There is no mean score for this 

assessment since it is a very high-level skill.  

Students who are able to do this activity are 

probably readers at the emergent level. 
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Name             
 

Author’s Chair Audience Self Assessment 
 

Behavior Date Date Date 
1. I listen.    
2. I sit still.    
3. I look at the speaker.    
4. I am quiet.    
5. I raise my hand.    
6. I don’t speak out.    
7. I am ready when called upon.    
8. I make positive comments.    
9. I make suggestions.    
10. I don’t repeat other students’ comments.    
11. I ask questions.    

 
COMMENTS:                   
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Kindergarten – Writing Rubric 
 
 
 

 
Unsatisfactory Partially Proficient Proficient 

Advanced 
Meets all the standards for the proficient 

level, but stands out from others... 

C
O

N
TE

N
T 

&
 

ID
EA

S 

 represents an idea with pictures, 
symbols, scribbles, or random letters  

OR 
dictates labels or a story 

 message is incomplete or minimally 
addressed (I G F – “I go fishing”); 
pictures may be supported by some 
words 

 writes 1 or 2 sentences which clearly 
communicate a complete message 
- all words are represented 
- sentences related to same topic 
- with or without a picture 

 

 writes multiple (more than 2) sentences 
that work together to tell a story, convey 
a message, or give information 

  illustrations (if present) enhance the 
writing 

O
R

G
A

N
IZ

A
TI

O
N

 
(C

on
ce

pt
f 

s 
o

Pr
in

t) 

 concept of directionality not evident 
 randomly places letters or words on the 

page 

 attempts to organize print using various 
strategies 
- stringing letters/words 
- listing 
- writing bottom up or right to left 
 

 words written left to right, top to bottom, 
and with return sweep as needed 

 

 chooses a title 
 shows sequencing, patterning, or ordering 

of ideas 

C
O

N
VE

N
TI

O
N

S 

 does not yet demonstrate knowledge of 
letter/sound relationships in writing; may 
use random letter strings 

 writes with scribbles and/or letter-like 
forms 

 no evidence of spacing between words 

 writes words with beginning  or 
predominant consonant sounds 

 
 few high frequency words, if present, are 

spelled correctly 
 forms letters, but inaccurately 

(handwriting) 
 attempts to space between some words  
 mixes lowercase and capital letters 

 

 represents many words by more than 
one sound (beginning, middle, and/or 
end)  

 most high frequency words, if present, 
are spelled correctly 

 most letters formed correctly 
(handwriting) 

 spaces between most words 
 writes mostly with lowercase letters 

(some random capitals) 

 all syllables are represented 
 represents all words with beginning, 

middle, and ending sounds 
 all high frequency words, if present, are 

spelled correctly 
 all letters formed accurately 
 spaces words consistently 
 uses correct ending punctuation 
 uses capital letters appropriately for I, 

name(s); no random capital letters  

VO
IC

E 

 feelings or personality do not come 
through yet  

 writing is predictable, common; similar to 
everyone else’s  

 expresses some emotion, individuality, 
and/or personality in the writing 

 individuality, emotion, or personality 
makes the writing sparkle 

 uses exclamation points, underlining, BIG 
letter, bold lines, repetition (very, very), 
or other conventional devices to 
underscore voice 

W
O

R
D

 
C

H
O

IC
E 

 copies isolated words randomly 
OR 

no words are present  

 attempts or creates a sentence with 
familiar/copied words 

 uses some specific words  
- words that show action 
- words that describe 
- words that help you see or 

understand 
 

 stretches to use many words beyond the 
familiar or ordinary 

SE
N

TE
N

C
E 

FL
U

EN
C

Y  sentence sense has not yet developed;  
may label (“house”, “dog”), but no 
attempt to put words together in a 
meaningful way 

 attempts to write a sentence with 
connected words or phrases (“my dad”, 
“the dog”)  

OR 
constructs an incomplete sentence; omits 
words (I B A S – “I played a smart 
(game)”  

OR 
constructs a simple sentence 
(I like my mom.) 

 constructs a complete, expanded 
sentence (I went swimming at the pool.) 

 constructs multiple sentences that read 
smoothly 
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 1st Grade – Personal Narrative 
 Writing Rubric 
 

 Unsatisfactory Partially Proficient Proficient 
Advanced 

Meets all the standards for the proficient 
level, but stands out from others ... 

C
O

N
TE

N
T 

&
 ID

EA
S  does not address the prompt; or does 

not write about a personal event or 
experience. 

 
 lacks details 

 
 
 
 paper is too short to evaluate 

 

 partially addresses the prompt; or 
focus shifts at some point away from 
narrative 

 
 lacks interesting, important details 

 
 some details are irrelevant or 

repetitive 
 insufficient length; important details 

are missing 

 writes a story to tell about a personal 
event or experience that really 
happened or that addresses a 
personal narrative prompt 

 writes interesting or important 
supporting details 

 details are relevant 
 
 writes a piece of sufficient length to 

tell what happened 

 holds the reader’s attention with fresh 
original ideas 

 some elaboration enhances the story 
 

O
R

G
A

N
IZ

A
TI

O
N

  no evidence of sequential ordering of 
ideas 

 lacks a title 

 some evidence of sequential ordering 
of ideas 

 chooses a title that is not related to 
story 

 sequences ideas in an order that 
makes sense 

 chooses an appropriate title 
 

 introduces the story with a lead 
 story has a satisfying ending 
 uses narrative transitions 
 chooses an original title 

C
O

N
VE

N
TI

O
N

S 

The high number of significant errors in 
grade-level expectations make the writing 
hard to read. 
 
 high frequency writing words 
 letter/sound relationships: consonants 

(beginning, middle, end), blends, 
digraphs 

 subject/verb agreement 
 verb tense (past, present, future) 
 ending punctuation marks(. ? !) 
 capitalization (I, student’s name, 

beginning of sentences) 
 letter formation 
 spacing  

The writing shows some evidence of 
success with grade-level expectations for 
conventions, but a few significant errors 
detract from the writing. 
 high frequency writing words 
 letter/sound relationships: consonants 

(beginning, middle, end), blends, 
digraphs 

 subject/verb agreement 
 verb tense (past, present, future) 
 ending punctuation marks(. ? !) 
 capitalization (I, student’s name, 

beginning of sentences) 
 letter formation 
 spacing  

The writing shows strong evidence of 
success with grade-level expectations for 
conventions.  Errors, if present, do not 
distract or detract from the writing.  
 high frequency writing words 
 letter/sound relationships: consonants 

(beginning, middle, end), blends, 
digraphs 

 subject/verb agreement 
 verb tense (past, present, future) 
 ending punctuation marks(. ? !) 
 capitalization (I, student’s name, 

beginning of sentences) 
 letter formation 
 spacing  

The writing shows a thorough 
understanding and consistent application 
of grade-level conventions. 
 
 near-perfect spelling 
 uniform size, consistent formation of 

letters 
 attempts to incorporate conventions 

that reach beyond grade-level 
expectations for conventions  

VO
IC

E 

 no hint of emotion, individuality, and/or 
personality  

 
 very little hint of emotion, individuality, 

and/or personality  
 expresses some emotion, 

individuality, and/or personality in the 
writing 

 

 individuality, emotion, or personality in 
the writing clearly identifies the writer 
to the reader 

 uses exclamation points, underlining, 
BIG letters, bold lines, repetition (very, 
very) or other conventional devices to 
underscore voice 

W
O

R
D

 
C

H
O

IC
E  extremely limited use of vocabulary  uses familiar, ordinary words 

 
 chooses words for specificity 
 stretches to use new words beyond 

writer’s spelling ability 
 

 uses words and phrases to create a 
picture in the reader’s mind 

 chooses lively, active verbs and 
specific nouns to show rather than tell 

SE
N

TE
N

C
E 

FL
U

EN
C

Y 

 too few sentences to evaluate 
 
 
 
 sentences are disjointed or confusing 

 
 writes in phrases or labels 

 

 many sentences begin with the same 
word (the, I, my, etc.)  

 overuse of connectives (i.e., and, but, 
then, etc.) 

 writes with some incomplete thoughts, 
detracting from the writing 

 writes in complete thoughts 
 some sentence beginnings vary 
 avoids the overuse of connectives 

(i.e., and, but, then, etc.) 
 

 goes beyond simple sentence 
structure 

 sentence beginnings vary and 
contribute to the rhythm and flow of 
the writing 

 may include purposeful fragments 
 experiments with dialogue 
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Grade 1 - Description 
Writing Rubric 

 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address prompt 
• does not address the topic 
• writes less than 3 thoughts or 

several unrelated thoughts 
• uses none of senses 

• partially addresses the prompt  
• some ideas address the topic 
• 3-5 non-repetitive complete 

thoughts 
• one of the 5 senses is used 

• addresses prompt 
• all ideas describe the topic 
• 6 or more non-repetitive 

complete thoughts 
• more than one of the five 

senses is used (taste, smell, 
touch, hear, see) 

Paper meets all standards for the 
proficient level, and does so: 
 -with a variety of evidence 

OR 
 -elaboration of details 

OR 
-uses more than 2 of the senses 

O
R

G
A

N
IZ

A
TI

O
N

 
 

• topic being discussed is not 
included 

 
• lack of organization 
• lack of connections 
 
 
 
 

• topic being discussed is 
included somewhere in the 
writing 

• limited organization 
• few connections between ideas 

• first sentence tells what is being 
described 

 
• logical, sequential organization 
• clear connections between 

ideas 

Paper meets all standards for 
proficient level and does so 
-by using a title and ending 
sentence and clear transition 

OR 
-is written in an innovative manner 
 

ST
YL

E 

• lacks descriptive language 
• lacks natural language (flat, 

unimaginative) 

• little descriptive language 
• some natural language 

(sometimes sounds like 
conventional speech) 

• some descriptive language 
• natural language (conventional 

speech) 

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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Grade 1 - Simple Report 
Writing Rubric 

 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address prompt 
• lacks focus, or insufficient writing to 

determine focus 
 
• lacks accurate information 
 

• partially addresses the prompt  
• 3-5 complete thoughts with 

most facts/details related to 
topic 

• limited, accurate information 

• addresses prompt 
• 6 or more complete thoughts 

with all facts/details related to 
topic 

• sufficient, accurate information 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 
 

• topic not identified 
 
• lacks logical/sequential order 
 
• lacks title 
 
 
 
 
 

• topic is identified somewhere in 
the writing 

• logical/sequential organization 
is not maintained 

• inappropriate title 

• first sentence identifies topic 
 
• logical/sequential organization 

of ideas 
• appropriate title 

Paper meets all standards for 
proficient level, but moves beyond 
the formula in an innovative 
manner. 
 

ST
YL

E 

• lacks content specific vocabulary 
• lacks variation in sentence 

beginnings 
• few thoughts in own words 

• little content specific vocabulary 
• little variation in sentence 

beginnings 
• some thoughts in own words 

• content specific vocabulary 
• varied sentence beginnings 
 
• thoughts written in own words 

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 
-language that invites expressive 
oral reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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2nd Grade – Personal Narrative 
Writing Rubric 

 
 

Unsatisfactory Partially Proficient Proficient 
Advanced 

Meets all the standards for the proficient 
level, but stands out from others ... 

C
O

N
TE

N
T 

&
 ID

EA
S 

 does not address the prompt; or does 
not write about a personal event or 
experience 

 
 lacks details or many details are 

irrelevant 
 
 writing is too short to evaluate 

 

 partially addresses the prompt; or 
focus shifts at some point away from 
narrative 

 
 some details are irrelevant and/or 

repetitive 
 little elaboration (may sound like a list)
 insufficient length; important details 

are missing 
 

 writes a story to tell about a personal 
event or experience that really 
happened or that addresses a 
personal narrative prompt 

 details are relevant 
 
 elaborates some details 
 writes a piece of sufficient length to 

tell what happened 
 

 holds the reader’s attention with fresh 
original ideas 

 elaboration enhances the story 
 

O
R

G
A

N
IZ

A
TI

O
N

 

 has only 1 of 3: beginning, middle, end 
 
 
 
 lacks evidence of sequential ordering 

of ideas 
 lacks transitions 

 
 
 

 lacks title 

 writes 2 out of 3: beginning, middle, 
end; or extremely underdeveloped 
beginning, middle, end 

 
 some evidence of sequential ordering 

of ideas 
 transitions are too few, ineffective, 

and/or overused 
 
 

 chooses a title that is not related to 
story 

 writes a beginning that introduces the 
narrative, a middle that supports it, 
and ends the narrative piece in a way 
that brings closure 

 sequences ideas in an order that 
makes sense 

 moves the writing along with some 
narrative transition words or phrases 
(i.e., suddenly, immediately, last night, 
in the morning) 

 chooses an appropriate title 
 

 draws the reader in with an inviting 
lead 

 crafts an ending that satisfies the 
reader 

 chooses an original title 
 

C
O

N
VE

N
TI

O
N

S 

The high number of significant errors in 
grade-level expectations makes the 
writing hard to read. 
 
 second grade high frequency writing 

words 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization  
 letter formation 
 spacing 

 

The writing shows some evidence of 
success with grade-level expectations for 
conventions, but a few significant errors 
detract from the writing. 
 second grade high frequency writing 

words 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization  
 letter formation 
 spacing 

  

The writing shows strong evidence of 
success with grade-level expectations for 
conventions.  Errors, if present, do not 
distract or detract from the writing. 
 second grade high frequency writing 

words. 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization  
 letter formation 
 spacing 

 

The writing shows a thorough 
understanding and consistent application 
of grade-level conventions. 

 near-perfect spelling 
 uniform size, consistent formation of 

letters 
 attempts to incorporate conventions 

that reach beyond grade-level 
expectations for conventions 

 

VO
IC

E 

 lacks any hint of emotion, individuality, 
and/or personality  

 
 overall writing is flat and/or stilted 

 

 a hint of emotion, individuality, and/or 
personality in the writing 

 
 writing sounds flat and/or stilted in 

some places 

 expresses some emotion, 
individuality, and/or personality in the 
writing 

 writing sounds natural 

 writing is individual and expressive 
 uses language that invites expressive 

oral reading 
 uses exclamation points, underlining, 

BIG letters, bold lines, and other 
devices to underscore voice 
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Publication P10-03 (June 04) ©Adams 12 Five Star Schools 

 
Unsatisfactory Partially Proficient Proficient 

Advanced 
Meets all the standards for the proficient 

level, but stands out from others ... 
W

O
R

D
 C

H
O

IC
E 

 
 uses extremely limited vocabulary 

 
 passive, linking verbs (i.e., is, was, 

were, have, etc.) dominate 

 
 uses familiar, ordinary words that lack 

specificity 
 uses mostly passive, linking verbs 

(i.e., is, was, were, have, etc.) 
 

Uses interesting words 
 chooses some words for specificity 

 
 chooses some lively verbs to show 

action 
 experiments with some sensory 

imagery 
 stretches to use new words beyond 

writer’s spelling ability 
 

 uses words and phrases to create a 
picture in the reader’s mind 

 lively, active verbs and specific nouns 
to show rather than tell 

 chooses colorful, fresh and snappy 
words, though nothing is overdone 

 

SE
N

TE
N

C
E 

FL
U

EN
C

Y 

 too few sentences to evaluate 
 run-ons and/or fragments dominate the 

writing 
 lacks variation in sentence beginnings 

 
 sentences are disjointed or confusing 

 

 
 some run-ons and/or fragments 

 
 many sentences begin with the same 

word (the, I, my, etc.)  
 overuse of connectives (i.e., and, but, 

then, etc.) 
 

 
 writes in complete sentences 

 
 begins sentences in different ways 

 
 avoids the overuse of connectives 

(i.e., and, but, then, etc.) 
 

 may include purposeful fragments 
 sentences vary (beginnings & length) 

and contribute to the rhythm and flow 
of the writing 

 dialogue, if used, enhances the writing 
 repetition may be used to produce a 

desired effect 
 

CURRICULUM FRAMEWORK RESOURCE 

Capitalization  Punctuation Grammar 
 I 
 beginning of sentences  
 personal titles (Mr.,  Mrs., Dr., etc.) 
 names 
 holidays 
 days of the week 
 months of the year 
 initials 
 titles 

 

 end punctuation marks (. ? !) 
 commas in dates 

 
 
 

 singular and plural nouns 
 subject/verb agreement 
 verb tense (past, present, future) 
 comparative adjectives 
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Grade 2 - Friendly Letter 
Writing Rubric 

Pub
 

lication P10-46 (July 04) ©Adams 12 Five Star Schools 

 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address prompt 
 
• does not set purpose-rambles or 

does not say enough 
• lacks apparent awareness of 

audience 
• lacks specific details 
 
• lacks focus 

• partially addresses prompt or 
topic 

• length is inadequate to support 
purpose 

• inconsistent awareness of 
audience 

• some specific details provided 
 
• focus not maintained 

• addresses the prompt or 
generates own topic 

• length is appropriate 
 
• speaks to a specific audience 
 
• specific details support the 

purpose 
• focus is maintained 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 
 

• form includes 2 or less of 5: 
⇒   
⇒  
⇒ 
⇒ 
⇒  

 
⇒  
⇒ 
⇒ 
⇒  

 
⇒  
⇒ 
⇒ 
⇒  

heading
salutation
body of letter 

 closing
signature

• lacks clustered ideas 
• lacks logical or sequential 

arrangement of ideas 
• lacks transition 
 

• form includes 3 of 5: 
⇒  heading

salutation
body of letter 

 closing
signature

• some ideas are clustered 
• some logical or sequential 

arrangement of ideas 
• few transitions 

• form includes 5 of 5: 
⇒  heading

salutation
body of letter 

 closing
signature

• ideas consistently clustered  
• logical and sequential 

arrangement of ideas 
• some narrative transitions (e.g., 

later, suddenly) 

Paper meets all standards for 
proficient level, but moves beyond 
the formula in an innovative 
manner. 

ST
YL

E 

• impersonal voice 
• lacks expression of thoughts or 

feelings 
• lacks variation in sentence 

beginnings 
• vague, limited word choice 

• occasionally engaging voice 
• some expressions of thoughts 

or feelings 
• little variation in sentence 

beginnings 
• mostly safe, easy to spell words

• engaging voice 
• writing expresses thoughts and 

feelings 
• sentence beginnings are varied 
 
• interesting word choice 

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 
-language that invites expressive 
oral reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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Grade 2 - Report 
Writing Rubric 

 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address prompt 
• lacks focus 
• lacks accurate details 
• facts do not demonstrate learning or 

use of sources 

• partially addresses prompt 
• mostly focused on topic 
• limited, accurate details 
• facts from 1 source 

demonstrate learning 

• addresses prompt 
• consistently focused on topic 
• sufficient, accurate details 
• facts from 2 sources 

demonstrate learning 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 • lacks title 
• lacks evidence of form: beginning; 

middle; end 
 
 
 
 
 

• inappropriate title 
• 2 of 3:  beginning; middle; end 

• appropriate title 
• beginning identifies topic ; 

middle gives details; end brings 
closure 

 
 
 

Paper meets all standards for 
proficient level, but moves beyond 
the formula in an innovative 
manner. 

ST
YL

E 

• lacks precise accurate word choice 
 
• lacks content specific vocabulary 
• lacks variation in sentence 

beginnings 
• few thoughts in own words 

• few precise, accurate, and 
interesting words 

• little content specific vocabulary 
• little variation in sentence 

beginnings 
• some thoughts in own words 

• precise, accurate, and 
interesting words 

• content specific vocabulary 
• sentence beginnings vary 
 
• thoughts written in own words 

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 
-language that invites expressive 
oral reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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3rd Grade – Personal Narrative 
Writing Rubric 

 
 

Unsatisfactory Partially Proficient Proficient 
Advanced 

Meets all the standards for the proficient 
level, but stands out from others… 

C
O

N
TE

N
T 

&
 ID

EA
S 

 does not address the prompt; or does 
not write about a personal event or 
experience 

 
 lacks details or irrelevant details 

dominate 
 lacks elaboration of details 

 
 
 the writing is too short to evaluate 

 partially address the prompt; or focus 
shifts at some point away from 
narrative 

 
 some details are irrelevant and/or 

repetitive 
 little elaboration (may sound like a list)

 
 
 insufficient length; important details 

are missing  
 

 writes a story to tell about a personal 
event or experience that really 
happened or that addresses a 
personal narrative prompt 

 details are relevant 
 
 elaborates details by showing rather 

than telling and/or using sensory 
details 

 writes a piece of sufficient length to tell 
what happened 

 holds the reader’s attention with fresh 
original ideas 

 supporting, relevant details are 
carefully selected 

 extensive elaboration enhances the 
story 

O
R

G
A

N
IZ

A
TI

O
N

 

 has only 1 of 3:  beginning, middle and 
end 

 
 lacks evidence of sequential ordering 

of ideas 
 lacks transitions 

 
 
 
 lacks title 

 has 2 out of 3: beginning, middle, end; 
or extremely underdeveloped 
beginning, middle, end 

 some evidence of sequential ordering 
of ideas 

 transition words may be stilted, 
formulaic, or overused 

 
 
 chooses a title that is not related to 

story 

 writes a beginning that introduces the 
narrative, middle supports it, and the 
ending brings closure 

 sequences ideas in an order that 
makes sense 

 effectively moves the writing along with 
some narrative transition words or 
phrases (i.e., after that, meanwhile, 
later, at the same time, etc.) 

 chooses an appropriate title 

 draws the reader in with an inviting 
lead 

 crafts an ending that leaves the reader 
with a sense of resolution 

 organization flows so smoothly that the 
reader hardly thinks about it 

 clusters ideas into paragraphs 
 chooses an original title 

C
O

N
VE

N
TI

O
N

S 

The high number of significant errors in 
grade-level expectations makes the 
writing hard to read. 
 
 third grade high frequency writing 

words 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization 
 format (letter formation and size; 

spacing, legibility) 

The writing shows some evidence of 
success with grade-level expectations for 
conventions, but a few significant errors 
detract from the writing. 
 third grade high frequency writing 

words 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization 
 format (letter formation and size; 

spacing, legibility) 
 

The writing shows strong evidence of 
success with grade-level expectations for 
conventions.  Errors, if present, do not 
distract or detract from the writing. 
 third grade high frequency writing 

words 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization 
 format (letter formation and size; 

spacing, legibility) 

The writing shows a thorough 
understanding and consistent application 
of grade-level conventions. 
 near-perfect spelling 
 uniform size, consistent formation of 

letters 
 attempts to incorporate conventions 

that reach beyond grade-level 
expectations for conventions 

VO
IC

E 

 lacks any hint of emotion, individuality, 
and/or personality in the writing 

 overall writing is flat and/or stilted 

 a hint of emotion, individuality, and/or 
personality in the writing 

 writing sounds flat, mechanical, and/or 
stilted in some places 

 expresses emotion, individuality, 
and/or personality in the writing 

 writes in a way that sounds natural 

 enhances personal voice with some 
distinctive words or phrases 

 uses language that invites expressive 
oral reading 

 uses exclamation points, underlining, 
BIG letters, bold lines, and other 
devices to underscore voice 
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Unsatisfactory Partially Proficient Proficient 

Advanced 
Meets all the standards for the proficient 

level, but stands out from others… 
W

O
R

D
 C

H
O

IC
E 

 
 
 uses extremely limited vocabulary 

 
 
 
 
 
 
 
 
 lacks descriptive language (sensory 

imagery and/or figurative language) 

 
 
 writing is characterized by words that 

are general, ordinary, and/or lack 
specificity 

 uses mostly passive, linking verbs (i.e., 
is, are, was, were, have been, etc.) 

 
 
 
 

 uses descriptive language (sensory 
imagery and/or figurative language) 
that is fuzzy or unclear 

 

Uses interesting words to describe, 
explain, and entertain. 
 chooses some words for specificity 

 
 
 chooses some lively verbs to show 

rather than tell 
 
Begins to use descriptive language 
effectively to create a picture in the 
reader’s mind. 
 sensory imagery and/or figurative 

language (simile) 

 uses striking words and phrases that 
linger in the reader’s mind 

 chooses words for specificity and 
avoids clichés or vague language 

 imagery enhances the writing without 
being contrived or flowery 

 stretches to find new ways to describe 
something through figurative language 
(simile, metaphor) 

SE
N

TE
N

C
E 

FL
U

EN
C

Y 

 too few sentences to evaluate 
 run-ons and/or fragments dominate 
 many or all sentences begin with the 

same word 
 
 
 

 sentences are disjointed or confusing 

 some run-ons and/or fragments 
 
 repetition of words, phrases, and or 

sentence beginnings detracts from the 
writing 

 lacks variety of sentence length and 
structure (compound sentences) 

 overuse of connectives (i.e., and, but, 
then, etc.) 

 dialogue, if present, sounds unnatural, 
forced, or stilted 

 writes with complete sentences, but 
may include purposeful fragments 

 varies sentence beginnings 
 varies sentence length (compound 

sentences) 
 
 

 avoids the overuse of connectives (i.e.,
and, but, then, etc.) 

 dialogue, if present, is purposeful and 
does not clutter the writing 

 variation in sentence structure, length, 
and beginnings throughout add interest 
to the story 

 repetition, if present, produces a 
desired effect 

 writing sounds smooth and rhythmic 

CURRICULUM FRAMEWORK RESOURCE 

Capitalization  Punctuation Grammar 
 I 
 beginning of sentences 
 personal titles (Mr.,  Mrs., Dr., etc.) 
 proper nouns 
 holidays 
 days, months 
 initials 
 titles 

 end punctuation marks 
 commas 

 -  in dates 
 -  in city/state 
 -  words in a series 
 

 subject/verb agreement 
 verb tense (past, present, future) 
 singular and plural nouns 
 comparative adjectives 
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Grade 3 - Book Report 
Writing Rubric 

lication P10-46 (July 04) ©Adams 12 Five Star Schools Pub
 

 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address prompt 
• purpose includes less than 2 parts 
 
• lacks story elements 
 
• lacks personal reaction 
 
• lacks reference to author's ideas 
 
• lacks details 

• partially addresses prompt 
• purpose includes 2 or 3 parts 
 
• some story elements; list of 

events 
• limited personal reaction 
 
• limited reference to author's 

ideas  
• limited supporting details 

• addresses prompt 
• purpose is supported by a 

summary 
• summary includes story 

elements 
• contains likes or dislikes (two 

reasons) 
• states author's important 

idea(s) 
• specific details support 

summary and personal reaction 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 • lacks book title or author's name 
 
• lacks clustered ideas 
 
 
• lacks logical sequence of ideas 
 
 
 

• incomplete book title or author's 
name 

• random organization of story 
elements and personal reaction 

 
• some errors in sequence of 

ideas 

• names title and author 
 
• clusters ideas around story 

elements and personal 
reactions 

• clear logical sequence of ideas 

Paper meets all standards for 
proficient level, but moves beyond 
the formula in an innovative 
manner. 

ST
YL

E 

• lacks descriptive language 
 
• lacks book report vocabulary 
 
 
• bland; lacks writer's personality 
 
• lacks variation in sentence length, 

and beginnings 

• limited descriptive language 
 
• limited use of book report 

vocabulary 
 
• some evidence of writer's 

personality 
• little variation in sentence 

length and beginnings 
 

• vivid, lively descriptive 
language 

• book report vocabulary:  
character, setting, event, 
dialogue 

• expresses writer's personality 
 
• sentences vary in length and 

beginnings 

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 
-language that invites expressive 
oral reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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Grade 3 - Content Report 
Writing Rubric 

Publication P10-46 (July 04) ©Adams 12 Five Star Schools 
 

 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address prompt 
• lacks subtopics 
 
• inaccurate or insufficient details 
 
• facts do not demonstrate learning or 

use of sources 
• lacks bibliography 

• partially addresses prompt 
• 2 subtopics with ideas that 

belong together 
• limited, accurate details on 

subtopics 
• facts from at least 1 source 

demonstrate learning 
• incomplete bibliography 

• addresses prompt 
• 3 subtopics with ideas that 

belong together 
• sufficient, accurate details on 

subtopics 
• facts from at least 2 sources 

demonstrate learning 
• bibliography includes author, 

title 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 • lacks title 
• lacks evidence of form (beginning, 

middle, end) 
• ideas not clustered 

 
 
 
 

• inappropriate title 
• 2 of 3:  beginning, middle, end 
 
• some ideas clustered by 

subtopic 

• appropriate title 
• beginning, middle, and end 

(introduction, body, conclusion) 
• ideas consistently clustered by 

subtopic 

Paper meets all standards for 
proficient level, but moves beyond 
the formula in an innovative 
manner. 

ST
YL

E 

• lacks precise accurate word choice 
 
• lacks content specific vocabulary 
• lacks variation in sentence length 

and beginnings 
 

• few precise, accurate, and 
interesting words 

• little content specific vocabulary 
• little variation in sentence 

length and beginnings 
 

• precise, accurate, and 
interesting words 

• content specific vocabulary 
• sentences vary in length and 

beginnings 
 

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 
-language that invites expressive 
oral reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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Grade 3 – Summary Paragraph 
Writing Rubric 

 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address prompt 
• limited information 
• lacks relevant details 
• inaccurate information 

• partially addresses prompt  
• some important information 
• insufficient or excessive details 
• some accurate information 

• addresses prompt 
• most important information only 
• limited specific details 
• accurate, adequate information 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 
 

• lacks topic sentence 
 
 
• lacks logical order 
• lacks concluding sentence if 

needed 
 

• topic sentence does not include 
main idea 

 
• some logical order 
• concluding sentence is 

inappropriate 

• topic sentence includes main 
idea (may not be in the first 
sentence) 

• logical order 
• concluding sentence if needed 

Paper meets all standards for 
proficient level, but moves beyond 
the formula in an innovative 
manner. 

ST
YL

E 

• lacks content specific vocabulary 
• few thoughts in own words 

• little content specific vocabulary 
• some thoughts written in own 

words 

• content specific vocabulary 
• thoughts written in own words 

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 
-language that invites expressive 
oral reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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 4th Grade – Personal Narrative 
 Writing Rubric 
 

 
Unsatisfactory Partially Proficient Proficient 

Advanced 
Meets all the standards for the proficient 

level, but stands out from others… 

C
O

N
TE

N
T 

&
 ID

EA
S 

 does not address the prompt; or does 
not write about a personal event or 
experience 

 
 lacks details or details are irrelevant 

 
 lacks elaboration of details 

 
 
 the writing is too short to evaluate 

 partially address the prompt; or focus 
shifts at some point away from 
narrative 

 
 some details are irrelevant and/or 

repetitive 
 little elaboration (may sound like a list)

 
 
 insufficient length; important details 

are missing  

 writes a story to tell about a personal 
event or experience that really 
happened or that addresses a 
personal narrative prompt 

 details are relevant and interesting 
 
 elaborates details by showing rather 

than telling and/or using sensory 
details 

 writes a piece of sufficient length to tell 
what happened 

 holds the reader’s attention with fresh, 
original ideas 

 supporting, relevant details are 
carefully selected 

 extensive elaboration enhances the 
story 

O
R

G
A

N
IZ

A
TI

O
N

 

 has only 1 of 3:  beginning, middle and 
end 

 
 lacks evidence of sequential ordering 

of ideas 
 lacks transitions or transitions are too 

few, ineffective, and/or overused 
 
 
 ideas are not clustered into 

paragraphs 
 
 lacks title 

 has 2 out of 3: beginning, middle, end; 
or extremely underdeveloped 
beginning, middle, end 

 some evidence of sequential ordering 
of ideas 

 uses transition words that may be 
stilted, and/or formulaic 

 
 

 attempts to cluster ideas into 
paragraphs, but the clustering is not 
maintained throughout 

 chooses a title  

 strong lead introduces narrative; 
middle/body supports it; end brings 
closure 

 sequences ideas in an order that 
makes sense 

 effectively moves the writing along 
with some narrative transitional words 
and phrases such as while, after that, 
in the meantime, etc. 

 clusters ideas into paragraphs 
 
 
 chooses an appropriate title 

 crafts a lead that creates mood, tone, 
or interest 

 crafts a satisfying ending that leaves 
the reader with a sense of resolution 

 pacing is well-controlled; the writer 
knows when to slow down and 
elaborate and when to pick up the pace 

 chooses an original title that captures 
the central theme of the story 

C
O

N
VE

N
TI

O
N

S 

The high number of significant errors in 
grade-level expectations makes the 
writing hard to read. 
 
 fourth grade high frequency writing 

words 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization 
 format (letter formation and size; 

spacing, legibility) 

The writing shows some evidence of 
success with grade-level expectations for 
conventions, but a few significant errors 
detract from the writing. 
 fourth grade high frequency writing 

words 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization 
 format (letter formation and size; 

spacing, legibility) 

The writing shows strong evidence of 
success with grade-level expectations for 
conventions.  Errors, if present, do not 
distract or detract from the writing. 
 fourth grade high frequency writing 

words 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization 
 format (letter formation and size; 

spacing, legibility) 

The writing shows a thorough 
understanding and consistent application 
of grade-level conventions. 
 near-perfect spelling 
 uniform size, consistent formation of 

letters 
 attempts to incorporate conventions 

that reach beyond grade-level 
expectations for conventions. 

VO
IC

E 

 lacks any hint of emotion, individuality, 
and/or personality in the writing 

 overall writing is flat, mechanical, 
and/or stilted 

 a hint of emotion, individuality, and/or 
personality in the writing 

 writing sounds flat, mechanical, and/or 
stilted in some places 

 expresses emotion, individuality, or 
personality in the writing 

 writes in a way that sounds natural 
and not pretentious 

 enhances personal voice with some 
distinctive words or phrases 

 voice is engaging, lively, or interesting 
 writer’s personality is clearly reflected 
 uses exclamation points, underlining, 

BIG letters, bold lines, and other 
devices to underscore voice 
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Unsatisfactory Partially Proficient Proficient 

Advanced 
Meets all the standards for the proficient 

level, but stands out from others… 
W

O
R

D
 C

H
O

IC
E 

 
 
 uses extremely limited vocabulary 

 
 
 lacks lively verbs; linking verbs 

dominate 
 
 
 
 
 lacks descriptive language (sensory 

imagery and/or figurative language) 

 
 
 writing is characterized by words that 

are general, ordinary, and/or lack 
specificity 

 uses some lively verbs, but passive, 
linking verbs are prevalent (i.e., is, are, 
was, were, have been, etc.) 

 
 
 

 attempts to use descriptive language 
(sensory imagery and/or figurative 
language), but images are unclear, 
limited, and/or forced 

Uses interesting words to describe, 
explain, and entertain. 
 chooses some words for specificity 

 
 
 chooses some lively verbs to show 

rather than tell 
 
Uses descriptive language effectively to 
create a picture in the reader’s mind 
through: 
 sensory imagery and/or figurative 

language (simile) 

 uses vocabulary that is striking and 
varied 

 uses powerful words (vivid verbs and 
specific nouns) that energize the 
writing 

 avoids clichés or vague language 
 imagery enhances the writing without 

being contrived or flowery 
 chooses words that evoke strong 

images (figurative language like simile, 
metaphor, imagery) 

 

SE
N

TE
N

C
E 

FL
U

EN
C

Y 

  too few sentences to evaluate 
 
 
 
 run-ons and/or fragments dominate 

 
 sentences are disjointed or confusing 

 
 

 short, choppy sentences: no use of 
connectives 

 
 
 
 
 some run-ons and/or fragments 

 
 repetition of words, phrases, and or 

sentence beginnings detract from the 
writing 

 lacks variety of sentence length and 
structure (compound sentences) or 
overuse of connectives (i.e., and, but, 
then, etc.) 

 
 dialogue, if present, sounds unnatural, 

forced, or stilted 
 

 
 
 
 
 writes with complete sentences, but 

may include purposeful fragments 
 varies sentence beginnings 

 
 
 varies sentence length and structure 

(compound sentences) creating 
rhythm and flow in the writing 

 
 
 dialogue, if present, enhances the 

writing 

 sentences are well-crafted with varied 
structure (compound and complex 
sentences) creating rhythm and flow in 
the writing 

 uses connectives creatively and 
effectively 

 
CURRICULUM FRAMEWORK RESOURCE 

Capitalization  Punctuation Grammar 
 
 beginning of sentences 
 personal titles (Mr.,  Mrs., Dr., etc.) 
 parts of a direct quotation 
 proper nouns 
 holidays 
 days, months 
 initials 
 titles 

 end punctuation marks 
 quotation marks 
 commas used in: 

- words in a series 
- dates 
- city/state 
- letters 
- introductory phrases 
- nouns in direct address 
- dialogue 

 apostrophes 
 

 subject/verb agreement 
 verb tense (past, present, future) 
 singular and plural nouns 
 comparative adjectives 
 comparative adverbs 
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Grade 4 - Process Explanation  
Writing Rubric 
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 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address prompt 
• many steps are missing 
 
• task is not explained 
 
• contains unnecessary procedures, 

or steps 
• procedure contains several 

inaccurate steps 

• partially addresses the prompt 
• some steps are missing 
 
• length is inadequate to explain 

the task 
• some steps contain implied 

procedures 
• procedure contains some 

inaccurate steps 

• addresses the prompt 
• reflects a clear series of steps 

to complete a task 
• length is adequate to explain 

the task 
• steps contain implied 

procedures 
• procedure is accurate 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 
 

• process not identified 
 
• lacks evidence of organization 
 
• most steps are out of order or 

random order 
• limited use of sequence words 

• process somewhat unclear 
 
• steps are listed or numbered in 

a linear form 
• some steps are out of order  
 
• some steps contain sequence 

words; or some sequence 
words are overused 

• identifies the process in the 
topic sentence 

• steps are clustered in one 
paragraph 

• steps are in logical, sequential 
order 

• steps contain sequence words: 
first, second, next, after, finally 

Paper meets all standards for 
proficient level, but moves beyond 
the formula in an innovative 
manner. 

ST
YL

E 

• lacks task-related vocabulary 
 
• lacks authority in the writer's voice 
 
• "you" is used throughout the steps 
 
• unclear message due to word 

choice 
• unclear message due to inaccurate 

verb choice 
• no variation in length or structure 

• some task-related vocabulary 
 
• some authority in the writer’s 

voice 
• "you" is over-used in describing 

the steps 
• message is somewhat unclear 

due to word choice 
• used few precise, accurate 

verbs 
• little variation in length and 

structure 

• vocabulary appropriate to the 
task  

• writer's voice reflects authority 
 
• second person (you) is implied 

throughout 
• word choice reflects clarity 
 
• precise, accurate verbs 
 
• sentences vary in length as well 

as structure 

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 
-language that invites expressive 
oral reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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Grade 4 - Content Report 
Writing Rubric 

 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• Does not address prompt 
• 0-1 paragraphs on focused topic 
 
• lacks details on topic 
• facts from at least 0-1 source 

demonstrate learning 
• lacks bibliography 

• partially addresses prompt 
• 2 paragraphs on focused topic 
 
• few details on topic 
• facts from at least 2 sources 

demonstrate learning 
• incomplete bibliography 

• addresses prompt 
• 3-5 paragraphs on focused 

topic 
• sufficient details on topic 
• facts from at least 3 sources 

demonstrate learning  
• bibliography included 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 • lacks title 
• lacks evidence of form:  beginning, 

middle, end 
• ideas not clustered 

 
 
 

 

• inappropriate title 
• 2 of 3:  beginning, middle, end 
 
• some ideas clustered by 

subtopic 

• appropriate title 
• beginning, middle, and end 

(introduction, body, conclusion) 
• ideas consistently clustered by 

subtopic 

Paper meets all standards for 
proficient level, but moves beyond 
the formula in an innovative 
manner. 

ST
YL

E 

• lacks precise accurate word choice 
 
• lacks content specific vocabulary 
• lacks variation in sentence length,  

beginnings and structure  

• few precise, accurate, and 
interesting words 

• little content specific vocabulary 
• little variation in sentence 

length, beginnings and 
structure  

• precise, accurate, and 
interesting words 

• content specific vocabulary 
• sentences vary in length,  

beginnings and structure  

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 
-language that invites expressive 
oral reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 

 
 
 

  

Publication P10-46 (July 04) ©Adams 12 Five Star Schools 
 

P10-46 (Rev 07/04) Page 84 of 90



Grade 4 - Content Summary Paragraph 
Writing Rubric 

 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address prompt 
 
• lacks understanding of content 
 
• lacks detail 
 

• partially addresses the prompt 
(strays from topic) 

• some understanding of content 
 
• limited supporting details 

• addresses the prompt (stays on 
topic) 

• understanding of content is 
evident 

• accurate, specific details 
support main idea 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 
 

• lacks topic sentence 
 
 
• lacks logical order 
• lacks concluding sentence if 

needed 
 
 
 

• topic sentence does not include 
main idea 

 
• some logical order 
• concluding sentence is 

inappropriate 
 

• topic sentence includes main 
idea (may not be in the first 
sentence) 

• logical order 
• concluding sentence if needed 
 
 

Paper meets all standards for 
proficient level, but moves beyond 
the formula in an innovative 
manner. 

ST
YL

E 

• lacks content specific vocabulary 
• lacks descriptive language 
 
• lacks variation in sentence length 

• little content specific vocabulary 
• limited use of descriptive 

language 
• little variation in sentence 

length 

• content specific vocabulary 
• clear descriptive language 
 
• sentences may vary in length 

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 
-language that invites expressive 
oral reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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5th Grade – Personal Narrative 
Writing Rubric 

 
 

Unsatisfactory Partially Proficient Proficient 
Advanced 

Meets all the standards for the proficient 
level, but stands out from others... 

C
O

N
TE

N
T 

&
 ID

EA
S 

 does not address the prompt; or does 
not write about a personal event or 
experience 

 
 lacks details  
 lacks elaboration of details 

 
 
 the writing is too short to evaluate 

 partially addresses the prompt; or 
focus shifts at some point away from 
narrative 

 
 includes extraneous details  
 details are limited or so extensive that 

they detract from the narrative 
 
 insufficient length; important details 

are missing 

 writes a story to tell about a personal 
event or experience that really 
happened or that addresses a 
personal narrative prompt 

 writes quality, relevant details  
 elaborates essential details by 

showing rather than telling and/or 
using sensory details 

 writes a piece of sufficient length to 
tell what happened 

 focuses on the interesting and 
significant parts 

 holds the reader’s attention with fresh, 
original ideas 

 supporting, relevant details are 
carefully selected 

 elaboration provides strong support 
with rich detail  

O
R

G
A

N
IZ

A
TI

O
N

 

 has only 1 of 3:  beginning, middle, 
end 

 
 
 lacks evidence of sequential ordering 

of ideas 
 lacks transitions or transitions are too 

few, ineffective, and/or overused 
 
 
 ideas are not clustered into 

paragraphs 
 
 lacks title 

 has 2 out of 3: beginning, middle, end; 
or extremely underdeveloped 
beginning, middle, and end 

 
 some evidence of sequential ordering 

of ideas 
 uses transition words that are stilted 

and/or formulaic 
 
 
 attempts to cluster ideas into 

paragraphs, but clustering is not 
maintained throughout 

 chooses a title  

 draws the reader in with an inviting 
lead; middle/body supports the lead; 
and ends the narrative in a way that 
brings closure 

 sequences ideas in an order that 
makes sense  

 effectively moves the writing along 
with narrative transitional  words and  
phrases such as while, after that, in 
the meantime, etc. 

 clusters ideas into paragraphs 
 
 
 chooses an appropriate title 

 crafts a lead that sets a mood, tone, or 
interest 

 crafts a satisfying  ending that leaves 
the reader with a sense of resolution 

 pacing is well-controlled; the writer 
knows when to slow down and 
elaborate and when to pick up the 
pace 

 chooses an original title that captures 
the central theme of the story 

C
O

N
VE

N
TI

O
N

S 

The high number of significant errors in 
grade-level expectations makes the 
writing hard to read. 
 
 fifth grade high frequency writing 

words 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization  
 format (letter formation and size; 

spacing, legibility) 

The writing shows some evidence of 
success with grade-level expectations for 
conventions, but a few significant errors 
detract from the writing. 
 fifth grade high frequency writing 

words 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization  
 format (letter formation and size; 

spacing, legibility) 

The writing shows strong evidence of 
success with grade-level expectations for 
conventions.  Errors, if present, do not 
distract or detract from the writing.  
 fifth grade high frequency writing 

words 
 phonics principles 
 grammar 
 punctuation marks 
 capitalization  
 format (letter formation and size; 

spacing, legibility) 

The writing shows a thorough 
understanding and consistent application 
of grade-level conventions. 
 near-perfect spelling 
 near-perfect format 
 attempts to incorporate conventions 

that reach beyond grade-level 
expectations for conventions  

VO
IC

E 

 lacks any hint of emotion, individuality, 
and/or personality in the writing 

 writing does not involve or engage the 
reader 

 writing is flat, mechanical, or stilted 

 a hint of emotion, individuality, and/or 
personality in the writing 

 writing does not keep the reader 
engaged throughout the story 

 writing sounds flat and/or stilted in 
some places 

 in places, the writing is expressive, 
engaging, or sincere  

 writer’s personality is clearly reflected 
in distinctive words or phrases 

 writes in a way that sounds natural 
and not pretentious 

 
 

 uses text to elicit a variety of emotions 
 shows originality, liveliness, honesty, 

conviction, excitement, humor, or 
suspense 

 the reader feels a strong connection 
with the writer, sensing the writer 
behind the words 

 uses exclamation points, underlining, 
BIG letters, bold lines, and other 
devices to underscore voice 
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Unsatisfactory Partially Proficient Proficient 

Advanced 
Meets all the standards for the proficient 

level, but stands out from others... 
W

O
R

D
 C

H
O

IC
E 

 
 
 extremely limited vocabulary 

 
 
 reliance on repetition, clichés, or 

overused expressions 
 
 lacks lively verbs; linking verbs 

dominate 
 
 lacks descriptive language (sensory 

imagery and/or figurative language) 

 
 
 writing is characterized by words that 

are general, ordinary, and/or lack 
specificity 

 most words are accurate but some 
words are imprecise and/or used 
incorrectly 

 uses some lively verbs, but passive, 
linking verbs are prevalent (i.e., is, 
was, were, has been, are) 

 attempts to use descriptive language 
(sensory imagery and/or figurative 
language), but images are unclear, 
limited, and/or forced 

Uses interesting words that explain or 
entertain: 
 choosing words for specificity 
 choosing lively verbs to show rather 

than tell 
 avoiding clichés or vague language 

 
 
Uses descriptive language effectively to 
create a picture in the reader’s mind 
through: 
 sensory imagery and/or figurative 

language (simile, metaphor) 

 uses ordinary words in an unusual 
way 

 writes just the right word in just the 
right spot; precision is obvious 

 powerful words (vivid verbs, specific 
nouns, and modifiers that add depth) 
energize the writing 

 uses a variety of words or phrases 
that evoke strong images (figurative 
language like similes, metaphors, 
imagery) 

SE
N

TE
N

C
E 

FL
U

EN
C

Y 

 run-ons and/or fragments dominate 
 
 
 
 pattern the same throughout (subject-

verb; subject-verb-object) 
 
 
 
 
 sentences are disjointed or confusing 

 some run-ons and/or fragments 
 repetition of words, phrases, and/or 

sentence beginnings detracts from 
the writing 

 lacks variety of sentence length and 
structure (compound sentences) 

 overuse of connectives (i.e., and, 
but, then, etc.) 

 
 
 dialogue, if present, sounds 

unnatural, forced, or stilted 

 writes with complete sentences, but 
may include purposeful fragments 

 varies sentence beginnings, length, 
and structure (compound and 
complex sentences) creating rhythm 
and flow in the writing 

 uses connecting words and phrases 
(i.e., however, therefore, after a 
while, as it turned out, although) to 
show how sentences interrelate 

 dialogue, if present, enhances the 
writing 

 sentences are well-crafted with 
varied structure (compound/complex 
sentences) creating rhythm and flow 
in the writing 

 uses connectives creatively and 
effectively 

Demonstrates stylistic control 
 writing glides along with one 

sentence flowing into the next 
 fragments, if used, work well 
 dialogue is an integral part of story 

 
CURRICULUM FRAMEWORK RESOURCE 

Capitalization  Punctuation Grammar 
 I 
 beginnings of sentences  
 personal titles (Mr.,  Mrs., Dr., etc.) 
 parts of a direct quotation 
 personal names 
 holidays 
 days, months 
 initials 
 titles  
 proper nouns 

 

 end punctuation marks 
 quotation marks in divided and undivided quotes
 commas used in: 

-words in a series 
-dates 
-city/state 
-letters 
-introductory phrases 
-nouns in direct address 
-interjections 
-dialogue 

 apostrophes 

 subject/verb agreement 
 verb tense (past, present, future) 
 comparative adjectives 
 comparative adverbs 
 interjections 
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 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address prompt 
• does not set purpose 
 
• lacks specific details 
 
• does not identify two things being 

compared/contrasted in the topic 
sentence 

• lacks focus 

• partially addresses prompt 
• length is inadequate to support 

purpose 
• some details provided 
 
• two things being 

compared/contrasted not clearly 
identified 

• focus not maintained 

• addresses prompt 
• length is appropriate 
 
• specific details support the main 

idea 
• identifies two things being 

compared/contrasted 
 
• focus is maintained 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 • follows no organizational pattern 
 
 
• compares/contrasts different attributes 

for topic being discussed 
• lacks paragraphs 
• lacks title 
• lacks compare/contrast transitions 
 

 

• organizational pattern not 
maintained 

 
• begins to compare/contrast same 

attributes for topic being discussed 
• paragraphs not used consistently 
• inappropriate title 
• few compare/contrast transitions 

• evidence of an organizational 
pattern to compare/contrast (AB, 
AB, AB,…or A, 1, 2, B, 1, 2) 

• compare/contrasts same attributes 
for topics being discussed 

• organizes in paragraphs 
• appropriate title 
• uses compare/contrast transitions 

(even though, in contrast, etc.) 

Paper meets all standards for 
proficient level, but moves beyond the 
formula in an innovative manner. 
 
The structure/organization of the 
paper support and enhance the paper 

ST
YL

E 

• lacks voice 
 
• lacks precise, accurate word choice 
 
• sentences are choppy or rambling 
 
• many sentences begin the same way 

• voice is somewhat bland 
 
• few precise, accurate, and 

interesting words 
• little variation in sentence length 

and structure 
• little variation in sentence 

beginnings 

• voice reflects a strong commitment 
to topic 

• precise, accurate, and interesting 
words 

• sentences vary in length as well as 
structure 

• sentence beginnings vary 

The paper meets all standards for 
proficient level, but stands out from 
others through: 
-strong word choice 
-language that invites expressive oral 
reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address prompt 
• 0-1 paragraphs on focused topic 
 
• lacks details on topic 
• facts from at least 0-1 source 

demonstrate learning 
• lacks bibliography 

• partially addresses prompt 
• 2 -3 paragraphs on focused 

topic 
• few details on topic 
• facts from at least 2 sources 

demonstrate learning 
• incomplete bibliography 

• addresses prompt 
• 4-5 paragraphs on focused 

topic 
• sufficient details on topic 
• facts from at least 3 sources 

demonstrate learning 
• bibliography included 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 • 0-1 of 3 (introduction, body, 
conclusion) 

• lacks paragraphs 
• lacks transitions 
 

 

• 2 of 3 (introduction, body, 
conclusion) 

• some paragraph format 
• few paragraphs are linked with 

transitions 
 
 
 

• 3 of 3 (introduction, body, 
conclusion) 

• paragraph format 
• some paragraphs are linked 

with transitions 

Paper meets all standards for 
proficient level, but moves beyond 
the formula in an innovative 
manner. 

ST
YL

E 

• lacks precise, accurate and 
interesting words 

• lacks vocabulary specific to content 
 
• lacks voice 
 
• sentences choppy or rambling 
 
• lacks variation in sentence 

beginnings 

• few precise, accurate, and 
interesting words 

• some vocabulary specific to 
content 

• bland voice 
 
• little variation in length and 

structure of sentences 
• little variation in sentence 

beginnings 

• precise, accurate, and 
interesting words 

• sufficient vocabulary specific to 
content 

• voice reflects a strong 
commitment to topic 

• sentences vary in length and 
structure 

• sentence beginnings vary 

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 
-language that invites expressive 
oral reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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 1 - Unsatisfactory 2 - Partially Proficient 3 - Proficient 4 - Advanced 

C
O

N
TE

N
T 

• does not address the prompt 
 
• lacks a clear purpose 
 
• lacks main idea 
 
• details may be random, 

inappropriate or barely apparent 

• partially addresses the prompt 
 
• some evidence of purpose (if 

no prompt used) 
• some evidence of a main idea; 

focus may change throughout 
• few details or details resemble 

a list 

• addresses prompt or generated 
topic is clear 

• purpose is stated or clearly 
implied (if no prompt used) 

• specific details support main 
idea 

• develops ideas by adding 
appropriate details 

 

Paper meets all standards for the 
proficient level, but does so: 
 -in an insightful and/or creative 
manner  

OR 
 -by providing exceptional idea 
development 

O
R

G
A

N
IZ

A
TI

O
N

 • lacks an organizational plan or 
sequence 

• lacks title 
• lacks beginning, middle, or end 
 
 
• lacks logical sequence 
• lacks transition words 

• some ideas clustered  
 
• inappropriate title 
• some evidence of beginning, 

middle, end; ending may be 
abrupt 

• some logical sequence 
• begins to use transitional words 

• ideas organized using 
paragraphs 

• appropriate title 
• beginning introduces topic; 

middle/body supports topic; end  
brings closure 

• logically sequenced 
• uses transitional words (e.g., 

later, gradually) 

Paper meets all standards for 
proficient level, but moves beyond 
the formula in an innovative 
manner. 

ST
YL

E 

• lacks descriptors and specific word 
choice 

 
 
• little or no evidence of writer's voice 
 
• sentences are often choppy, 

awkward, rambling, or confusing  
• sentences begin the same way 

• limited use of descriptive 
language 

 
 
• some evidence of writer's voice 
 
• limited sentence variety  
 
• little variation in sentence 

beginnings 

• uses clear, descriptive 
language (e.g., adjectives, vivid 
verbs, creative leads to create 
an interest or mood) 

• writing is crafted and 
purposefully written 

• sentence lengths/styles are 
varied and interesting  

• sentence beginnings vary 

The paper meets all standards for 
proficient level, but stands out 
from others through: 
-strong word choice 
-language that invites expressive 
oral reading 
-a voice that is compelling and 
engaging 

C
O

N
VE

N
TI

O
N

S 

• many fragments/run-ons 
• many errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• many errors in format (spacing, 
margins, handwriting) 

• some fragments/run-ons 
• some errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• some errors in format (spacing, 
margins, handwriting) 

• few fragments/run-ons 
• few errors in mechanics 

-capitalization 
-punctuation 
-spelling 
-grammar 

• few errors in format (spacing, 
margins, handwriting) 

The paper is virtually error free 
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